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PKhFACE 


^ s Equality of educ'ational oppo-rtunity for all* the sections 

. of our s.v.iety diversified in terms caste. ;elicion. language 
•and^cultura; and .stratified in terms ,of soci.l and'economic ways of 
life is one of tke provisions made in the Indian Constitution, With 
scientific and technoldgical advancement ana modernization soma 
groupi 'ln the society have benefitted in nianV'ways, especially in 
' education and employmet^t? .However, there are certain groups of ' 
people who have remained neglected due t6 being the inh^bitats of 
deep f.orests in. the remote, plain and hill regions. The tribal 
communities constitute a major chunk of these groups. As»they are 
socially and ecohomically backward, the government is providi,ng ' 
them-a number of. facUrtles and incentives for'their uplift with a 
purpose to bring them at par'with other privileged sections of the 
society. Consequently a considerable progre'^s has been made by the 

people belonging t* these communities indluding the'education of. ' 
their childTei.''- . / 

Inspite of ail tho'efforts by the government and other 
voluntary agfencies, the majority o^ the Schools going children, 
^especially in the age group of 6-14 years, are unable to realize 
their academic potentials'decaus^ of'being the.flist generation 
lea^rners. This “fact has also been acknowledged in the status paper 
on ‘Challenge of Education i- A Policy Perspective'. Moreover, t.he 
,major4ty the.se‘tribal school going children dr*p-out fro*m the 
schools.befdre. completing their primary or secondary education/due 
to f^lure in one’ or the nther, terminal’‘examination. ■ *' ' . i - 
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A number uf tribal comiiaunitus r>=!£ice in tw^ ramote 
hill creas of thj districts of K.lIu, Kini'our, Chc.mb^ cind 
Lahi ul-Spiti of Hiiiioct uL Pradesh. Soiiie p^/rts of tiioss areas 
remain sno'^.bound ,.nc' inaccessiole for mojor ^...rt of the /ear.' 

Since no attorn it ht^s systemoticail/ oeen m,^ae to iaantify the 
variacljs rol tod to tl- failure of the trioal children in school 
examin .,tions, too jerosent stud/ v as conducted t,. find oat the 
intellectual and pors^^nctlit/ variaoles /nich contribute 
sicnificcntly to fcilvira omono tlnse children in different terminol 
examinations. This stucy h^s revealeo th^t the trib^^l failure 
students are c.^modatively l^v. in tn^ir inte^lectuul obilities, 
i.e., intellicence ^n. creotive toinaino , 1 o\a/ in organiZotiond 

1 

ability; lackinc the oOility to concretize their experiences 
with lo level of asi^iration and self~conceot; hiih anxiousness aod 
and feeling of insecurity; less adjusted in the areas of social, 
emotional one ecucctiund aojustment; and coming from low 
sociQ^economic status with ooor study habits. Sorro concrete 
suc.esticns . rth educational implications have oeen laia down to 
improve u ,on the existing sita..tion pertaining to ti.e school 
education in the tribal areas of the state. 

Appreciations are due to xhr. Kal/.incer Singh ..ho worked 
as Research Fellow in tho p.roject from toe very Joeginoing. He 

■i 

Svorked very hard throughout the project and was able to collect 

« 

the rec'Uisite data from the triool'areas with difficult 
geographical terrain insplte of a lot of physical discomforts. 
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CHAPT ER I 
INTRO DUCTIOH 

Education is one of the Ou^sic requirements of every child. 
Since independence a number of efforts huve be -n made to provide 
free and compulsory education to all children u.jto the age of 
14 years. But it is a common experience that l children who 
begin going to school are not aole to coiiipL3te even the primary 
education. Further, many more among those -ho complete the primary 
education leave the school before reaching hiv-h or higher secondary 
stage. According to the statistics of tho Union Ministry of 
Education'(1981-82) it is estimated that approximately 60 per cent 
of the children whu enrol in class I drop-out of the school before 
they reach class V and only 12 per cent are able to reach class X. 

It is the vjastage of uoth financial and human resources in the 
process of education when most of the chiloren leave the school 
before the completion of desired educational level. 

Failure of the students in the terminal examinotions may be 
due to many reasons. Some children are not able to keep pace with 
the progress m.,d.- by other children in the class due to their low 
mental abilities. In most of the cases the school going children 
are 'first generation learners', their paients being illiterate 
are not able to realize the importanct; of euucjtion. Such 
children do not feel like going to school and doing home work due to 
lack of motivation on the part of the parents. Thus the lack of 
academic atmosphere in their homes leads to their failure in the 
examination. Poverty also plays an important role in preventing 
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the children completing the school education. The poients are not 
economically so sound to be able to provide their children the books 
and other neressry facilities. Lack of such facilities deprive 
children of the congenial environment in the school which leads to 
their failure in the terminal examination and these children never 
care to come again to the schools for continuing their education. 
Moreover, due to poverty the children are econonac assets for 
their families as they help'their parents or guardians in their 
family occupations such as agriculture, labour etc. Parents alsn 
find no immediate return from’the expenditure being incurred on 
their education and want their waras to work and, earn instead of 
going to school. It is also experienced that a number of school 
going children are not regular in attending their classes and spend 
the time in play <ar merry-making. After foilure they are neither 
interested to join the same class again nor they ciie persuaded by 
any one at home to continue educatirn. In thig way these children 
leave the school before completing the desired educational level cind 
joing the Idbour f .rce to become earning meinuers in their families. 

BACKGROUND OF THE PROBLEM 

A number of studies have‘been conducted to study the 
relationship of the cognitive and non-cognitive variables alongwith 
environmental factors with academic success or failure of the 
students at terminal examinations. Adaval et al. (iy61) in a 
study*into the causes of failure,in high school examination found 
that the students, are unable to make the optimum use of their 
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potentialities due to iiiany personal problenis 'Ahich to the 

result of r>-tdrded ir.v^ntal development, physical handicaps and 
emotional disturbances. It was also revealed that majority of such 
students aia introverts, below average in intallicence and ^have 
uns ati 3 f ac to j. y ^anisat ion . Thu students were found to oe 

facing difficulties at home du^ to unpleasant atmosphere, conflict 
with family mambers, lack of interest in education on the part of 
the family members and burden of household duties. Shatnagar (1967) 
while predicting acadsinic achiavament of nigh school students from 
personality variables found that need fox achievement, autonomy, 
intraception, succorance, dominance, nurturance, endurance and 
aggression correlated positively, and n^esd for deference, affiliation 
and abasement correlated negatively to their academic achievement. 

Koul (19^) found that high achievers in mathematics are more 
intelligent, realistic, stodgy and dominant with high ego-strength 
and liking group actionv'jhan compared to iov\; achievers. After 
making a factor analysis, tho differentiating traits of high 
achievers were reduced to three factors, namely, the factor of 
'yenturesomeness', ^self-confidence' and 'ability and praservance ' 
(Koul, 1978). Dhaliwal (1971) studied the personality correlates 
of academic success-failure among high school students and 
revealed that inferior study habits, outgoing tendencies, low 
verbal ability, emotional instability, assertiveness, happy-go-lucky 
temprament, poor adjustment in home, emotional and school areas, 
good social adjustment and insecurity feelings are associated with 
academic failure. Saxena (1972) found underachievers to ie meek, 
submissive, timid, brooding and dependent type of immature individuals 




as compared to overachievers who wera founci tu be havinc aspiration 
for higher achievement, sufficient enduranc.^ and capacity for 
fighting out their case. It was further r'-v-^aled that underachievers 
are burdened by a number of problems, hav. po^r study habits and 
are unaware of their actual dif t icultiv^s. Agv:; factor also showed 
negative relationship with achievement. Sheima (1972) found 
overachievers to be better adjusted than underochievers in school, 
home, social, religious and miscellaneous arJrs of ddjustinent. 

Tiwari and Rai (1976) studied the differ>dntial personality 
correlates of high and low achievers at the same level of socio¬ 
economic status and found that high achievers are better adjusted 
than low achievers, significantly in the areas of emotional and 
educational adjustment but not in the area of social adjustment. 

High achievers were also found to be high in need-achisvement than 
low achievers. Low achievers were found to be below average in 
intelligence and more anxious than high achievers who wore found 
to be above average in intelligence but low in anxiety. In a study 
sponsored by NCERT (1977), it was found that first generation 
learners belonging to low socio-economic status score low in 
language achievement* achievement in mathematics and reading 
readiness. Also, they woro reported tc be low in self-concept, 
moral problem and social responsibility as compared to the children 
having literate parents. Dutt (1978), in a study of adjustment 
of high and low achievers of both the sexes reported that high 
achievers are better adjusted educationally and emotionally, but 
not socially. Narotra (1980), in a correlational study of academic 




achisv^ment with socic-econornic status, sacurity-insucurity and 
problems of students, found significantly positive cirrelatiun 
between socio-economic status and academic achievement which get 
reduced t^ negligible when effects cf Security-ins^-curity and 
problem of study woro partialled out. Insecurity was found to be 
having significantly negative correlation, after partialling out 
the effects i-f socio-economic status and problems of students. 

Problems with regard to academic matters, mates and teachers were 
found to be significantly contributing to academic achievement 
negatively 'while problems with regard to miscellaneous conditions 
of school and self are negatively, but not significantly contributing 
to academic achievement. Harmohan (1981) reported that students 
with internal locus of control show better academic performance 
than those with external locus of centrel and also that l^w anxious 
subjects have better academic perfurmance than high anxious subjects. 
Singh (1981) found academic achievement of high school students 
positively and significantly related with creative thinking, even 
when the effect of intelligence was partialled out. It was also 
reported that ac-'^demic cihievoment is significantly related, 
positively with socio-economic status and negatively with neuroticisti)'* 

I 

stability and test anxiety. Krishnan (1982) revealed significant 
differences in sch.' d achievement of pupils belonging to high 
average and low socio-economic status. The students belonging to high 
and overage socio-economic status differed significantly from their 
counterparts with low socio-economic status in their scho^^l achievement. 
Bhargava and Marwaha (1982) found that deprivation in its social, 




cultural and scon^mic paramaters causes r.;tardation in ccaaemxc 
performance of the students. 

All these studies reveal that various s.. ciu-psychological 
and environmental factors do influence the academic failure or 
underachievement among Indian high school students at different 
examination levels. But these studies have been conducted on the 
non-tribal populations who have better physical focilities and 
environment in comparison to tribal schojigoing children. In tribal 
areas, most of the modern facilities enjoyed by others in other 
parts of the country ore yet to reach. The tribal people, in general, 
still live a life of their own uninfluenced by the outside world. 

Since independence the tribal communities are given many 
incentives by the central and state governments so as to fulfil 
the'constitutional obligatiwn of compulsory, free and universal 
education of children in the age group uf 6-14 years and bring them 
at par with the non-tribal children. Some concessions in the form 
of reservations in the institutions of technical, medical and higher 
education and also in employment have alsu been pi^vided to these 
tribal people so that the children of these deprived groups may be 
able to enter the mainstream of national life through oil possible 
ways by channelizing their inherent energies successfully for 
utilization to the maximum for the benefit of their own,to the 
social groups to which they belong, and to the nation. But the • 
tribal children have not been able to benefit fully inspite of all 
these facilities and incentives. It is more astonishing that most of 
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them fail iSitbor in ono or tho v^thor oxin.inotiijn ond forc^'d to 

loava tho school without completing oven tho primary education. 
Further, a large number ef the tribal students after completing the 
primary educatir'n fail consistently bef re reaching the high school 
stage. This phonomanun leads to the wastage of human and financial 
resources. 

The studios described earlier have identified certain factors 
which contribute to the failure among the school going children. But 
all these studies are very general in nature and throw no light on 
the factors, both cognitive and non-cognitive, that lead to the 
failura or underachievement among tribal children. Therefore, they 
are not very much relevant to the educational purposes so far as 
the failure of the tribal children is concerned, H^^wever, there are 
a few investigations that are worthmontioning in the context of the 
failure of the tribal scho j 1 going children in different parts of 
the country. Durman (1969) enumerated certain socio-cultural 
factors which ere responsible for the foilure of the tribal 
students belonging !_■ the north aostern, central and western regions 
of the country. Vermo (1977) in a comparative study of achievement 
of tribal anu non~tribal children in science at high school level 
found that tribals have luw achievement due to language problem, 
unacquaintance with the subject matter and irrelevance of the 
curricula in catering te their own needs and aspirations. Chaudhary 
(1974) studied the drop-out and stagnation in a tribal situation 
in Rajasthan and anumeratad socio-economic and cultural problems 
which cause hinderance in the education of tribal children. 
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Rath(1976), in th., atuc'y n tha prLbi>.iTs f _quoli? dtiL n of 
educational oiJf.-.rtuniti„G f. 2 -' the tribrl cln ] ’run of Orissa, found 
that person ji adjustm.-nt, physical n .cs, ^.spi. jti'-ns ana cognitive 
development cr^'etc sunio difficultus in th. .=v:u^.,tion .f the tribal 
children. It was slsc Pi-pL-rtoc tf'Ct t echji' p, saess nocative 
attitude tovvards the scheduled caste .no sehv.uled tribe students 
irrespective of the fact that s -ne . .ir hignly talented, and 

many more hav^- average intelligence an,. c-o..i..xo chi^v.-ment. 

Rathnaiah (1977) while studying structural Cv./nstraint 5 in 
tribal eclucatien found th^,t seciu-^oconi.mic c nstroints opeidte 
adversely in spread of educati' n in the tribal s^civ-ty as maximum 
percentage of enrolment at primary and socondary stac-^s is from upper 
socio-economic status, indicating that th.. parents from low socio¬ 
economic status can not afford to send thoir wards to schools. It 
was also revealed in th'j study thot the attitude.- of tribals towards 
education is not antagonistic or unfavourable. But, most of the; 
schools, boinc, single teacher schools, provide inadequate 
instructicns in the initial stages and thus students face difficulty 
in English wnd ]ijthv.ni..Lics in high_r cla.jses. Further, it was pointed 
cut that a large number of stu'.tents abstain from classes due to lack 
of interest in education, ill health and lack of persuation by the 
parents to their vizards to bo regular in their studies. It was also 
found that majority of tho parents of tho school going children want 
their wards to study only upto primary iavel whereas the children 
themselves want to get education uptc matric to seek employment. 
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Toppo (i979) whil^j studying the development of education 
among Oraon tribals of Bihar found that lack of academic atm^^sphere 
at home and lack of continued interest cf teachers in the tribal 
students are responsible for their academic failure. Kumar and 
Muri'ili (1979) in a comparative study found that though casta doss 
not seem to affect the educational development, but performance of 
non-scheduled caste/ scheduled tribe students is higher than that of 
their counterparts in psycho-linguistic performance and educational 
aspiration. It was also revealed that children with educational 

background at home have higher psycho-linguistic perfoitnance and 
educational aspiration than the children with poor educational 
background. Khan (1979) reported that parental deprivation* when the 
children reside in hostels away from parents, has an adverse effect 
on the academic achievement cf the denotified tribal students cf 
Uttar Pradesh coming from low socio-economic status. Sbeedharaswami 
(1980) while reviewing 'comprehensive access to primary foducation 
observes that economic backwardeness and low per capita income of 
parents do not leave any alternative than from pressing their 
children intc workforce, leading to wastage and stagnation, 
particularly among the rural, tribal and urban poverty areas. Pathy 
(1982) found that factors like students' attitude towards schools, 
irregular attendence and lack of interest or mutivaticn in learning 
the subject matter are responsible for drop-out of the rural students 
in Orissa. Srivastava (1982), in a study uf sociological problems 
in tribal education in Madhya Pradesh, found thot the factors 'like 
family customs and traditions, parents' illiteracy, fatalistic 
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appioach to tho oducation wf thoir childro>n and behaviour of uppar 
caste people and outsiders living in the tribal areas towards tribal 
people are major hinderances in the educational progress of tribals, 
Sharma (1983) else stuo'ied the educational backwardness of the 
tribal students of Madhya Pradesh and reported that large family siUt* 
staracity of funds and meagre means of living make it difficult to 
look further than their day to day needs» thus, being responsible for 
low literacy among them. The illiteracy provides no academic 
atmosphere at home to provide them guidance and coaching, especially 
in the subjects of mathematics and science which they find foo 
difficult. Also, the tribal student finds himself cut-off both from 
original and adopted social circles while studying and Is t^^rapted to 
leave the studies so as to opt fur traditional housah^>ld works in 
his eommunity. 

Singh (1983), while studying parental support and sfholastic 
afhievement of tribal Hindu/Sarna and Christian and non-tri^al 
Hindu children of Bihar, on the basis of the data of three doctoral 
theses, reports that parental support is a more powerful correlate 
of seholastic achievement than socio-economic status and intelligence 
wi’fehin average range, and parental support has also bean foynd to 
compensate fer low socio-economic status. Digumarti (1983)# while 
ditcussing the problems of tribal communities, in general» reports 
that illiterate parents hardly encourage their children for' 
education which may be attributed to the negative attityde and 
apathy towards education. 






i*”2 THE P R OBL EM 

A perusal of the above mentioned studies shows that these 
haVe been conducted in different tribal situations of the country 
®ther than Him,chal Pradesh and their findings are relevant to the 
tribal students of the respective regions. But findings of these 
studies cannot be applied in t'^to to the tribal children of the 
state of Himach-il Pradesh who have their own unioue culture, 
customs, traditions and way i-f life, furthermore, no endeavour 
appears to have been made to probe into the causes of failure among 
tribal students of Himachal Pradesh in different public examinations. 
It IS being experienced that most of tne tribol students enrolled 
in class I drop-out at one or the oth^r stage before the completion 
of school education due to a numoer of factors like abject poverty 
and social apathy towards education asweli as due to their 
consistent failure in one of the public examinations at middle or 
matriculation level. It has also been observed that tjpe rate of 
failure among the tribal students in the public examinations is much 
more in comocrison to that of non-tribal students of the state. 
Moreover, tlvr.- j number of tribal groups in the state living 
in a state of isolation for the last many centuries, due to difficult 
geographical terrain, have developed their own unique mode of life. 
Though these tribes differ from one another in some respects, they 
face the similar problems of adjustment to the modernization with a 
threat to their culture, values and life style from the outside 
world. With equal-opportunities of education for all, the tribal 
children are also confronted with a number of personal. 
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psychologic^ il, socicl and aconomic problw?ms that affect their 
academic performance adversely. Thus, it vvas thought worthwhile 
to study the causes of the failure of the trib.l students at middle 
and matriculation examinations by selecting the failure cases from 
different tribes who have consistently failed (twice or more than 
twice) in either of th^-se two public ex3min^,tions. In addition, 
it was also felt to be inore useful to select some extreme cases 
among the consistent failures for carrying out a depth study by 
making use of case study method. 


The number of such cases, though small, constituted a good 
sample of the children belonging to tribal communities for 
empirically establishing th^ causes of failure among them alongwith 
exploring the specific or unique causes which are responsible for 
the failure of these students in the process of education. Keeping 
in view the above observations the following problem was undertaken 
for research: 


CASE S T UDIE S QF^SCHEDpLED^ JWBE FAILURE STUDENTS AT MIDD LE 
AND MATRICULATION LEVELS IN HIMACHAL PRADESH 


1-3 SIGNI FICANCE OF THE STUDY 

Tribal communities have been living in isolation for 
centuries. Due to this isolation, they are unique in a number of 
socio-cultural aspects, distinctive traditions, ways of life , 
emotional responses and aptitude patterns. Anastasi (1958,p,550) 
is also of tha view ; 
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googriiphiCM] nd soci ■! isi_l t±on which leads 
to r;co fortiiotion is v. ry lit I t' 3 - ossoci.ted 
v;ith cultural diu._ rsif ic . ti';n . Cultural foctors 
oft-.n account for group i;m i ti n xn th. first pl^icu, 
uid any furm oa isolation t ndi:j pr-^ serve and 
'lugmont cultural dif f^renti^ti. n. 

Also, it is ,n : ^t.■'hlisbed f'rt tlut . ■ ch culture or sub-culture 

fosters the development of u difiormr tt-rn of ooilities, 

and performance of the individu. Is lo ^nuc ^nd professional 

pcrsuits . ^ 'A numh^r of studies, ,5 ii.nti neu jarli^r, have been 

conducted by comparing one tribal c iiui'urnt/ with the other us 

well as with the non-tribal coininuniti..e i. n certain intellectual, 

personal, social and environment.„1 focters. But all these studies 

have bjon carried out on the tribal p..pjl. tieoc in different parts 

of the country other then Hinu.ch.l Pr^djsh. as Anastasi (1958) 

is of the view th, t the psycholv uica I studies conducted in a 

particul.'ir culture or Soci.l setting :,rj not v,p;^licable the 

other cultures or social s-ttings in . to, th^ findings concerning 

the causes of failure among differ.'nt unnties belonging to 

other parts of th^- country c,-n. ^'t be . .jpl jd os such in the tribal 

situation of the state of Himuch^l frad.sh. 

Moreover, Hirncchwi Pradesh is hill/ stut^ v^/ith diverse 
tribal population inhabiting in the lem areas which are still 
inaccessible- due to difficult g^egrei'ic.J Lerrain. Their 
isolation from the outside world hoe 1. d t Lhe development of a 
closed tribal society with their ov^/n '^ust' .iicry laws, and traditional 
vocations, too meagre to serve their b^sic needs. They have no 
means to utilize the vast natural resjure.'S th^^y possess. The 
poverty has forced their family moiubars including children to go 
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out for manual work to oarn thoir liv-lih od. Adults, doing 
illiterate, arc n^. t interest in sondj.iu tdoir wards to scl'ical 
for education. Evan if same of th-r. t^ schn 1, they fail tu 
attain mimnum l.v:] -f literacy. Th_r. is n.. d,uot in the fact 
that those tribal oro burn with tha samv; inhorant potantiolitics as 
the children belonging tr the nan-tribol segment of population and 
there may be certain specific factors, n m^ly, intollectu..!, 
personal, soci_l or environmenta.l which might be -iffocting the 
academic achievement of tribal students and contribute to their 
consistent failure in tho terminal uxaminutiuns. Thus, the 
findings of the present study would bo of groat uducotional 
significance for the teachers aducutors and edministratoTs who 
are directly concerned with the education of the tribels in 
Himachal Pradesh. 

i”4 OBJECT IVES OF THE STUDY 

The objectives cf the prose-nt study are stated as unaer: 

(1) To identify the students from the'diff..rent tribes uf the 
state who hod failed consistently in Middle or Mutriculotiun 
sxamin .-tion. 

(2) To identify the students fr^m diffo-rent tribes of the 
state who had passed middle/matriculotion exominction in 
the first or second attempt. 

(3) To compere the twu groups of students identified under the 
objectivv^s (i-) and ( 2 ) on the following cognitive 


variable s: 
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(i) VerD,.,l into I - 

(ii) N^.n"Vorbci int^. l ic^m c 

(ill) Vv,rbw] cr-?titiv£ f.^nl itii^ 

(iv) Njn'V^ro.i cro tiv. tninKiny 

(4) To compiro th^ two grou,.! idiintiflod uno^^r th^' 

objectivcjs (1) ond (2) un the f.. j, L.:''ing ni.;n-cuc,ni tivo 
variablos ; 

(i) Ag^‘ 

(ii) Family history 

(iii) Soca 0 -ticonomic status 

(iv) jparsonclity idjustmont 

(v) Garural inxiaty 

(vi) Tost anxioty 

(vii) Study habits 
(viii) Socurity-insacurity 

(ix) Sejf-concapt 

(x) Parsonility naeds 

(5) To conduct ccs>. studiv,s of significant failure and 
puss students. 

l~*5HYPOTHESES 

Tho hypotheses formul^itud in the present study fui testing 
the objectives are stated as under; 

(i) The tribal students who h«jd failed consistently in middle/ 
matriculation exaniino-tion will differ from those who had 
passed the middle/matricuiatiort examination in the first 
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or second attempt oa the ^jojgjsitivii 

(i) Veri>aX int^jJ^li^anca 

(ii) Non-verb.ai antoLligipoe 
(jii) V-rbeL cr.'.'.tiv- thinking 
(iv) Non-verbal creative thinking. 

( 2 ) The tribal students who had failed consist<antl^ ia mddle./ 
matriculation examination will diffet from those who had 
passed the ipiddi^yfnatriculdtafm eialnsition ih the first 

or second attempt on tha variabless 

(i) Age 

(ii) Family history 

(iii) Socio-aeonomic status 

(iv) Personality oclj-ustoveat 

(v) General anxiety 

(vi) Test anxiety 

(vii) Study habits 
(viii) Security^inse^prity 
(|.x) Seif-concapt 

Personality needs 

(S) Tho tribol students who had failed ih mid 1 / 

matriculation examination will differ thos® ^ho 

passed the middle/matriculation ej«^in«tion In fitst atUmpt 

in the personality char^ctari®||g| by R 

Ptycho-diagnos^tic test. 
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1-6 DELIMI TATIONS 

Tha prasant study was dalimitad in tha fallowing aspects i 

(1) Tha study was confxnad to tha studants studying in grades 
IX, X and XI/P.U.C. examination in tha first or second 
attempt. 

(2) In case of consistent failures, tha study WoS restricted to 
the follo'^ing categ^rias of children: 

(i) those children who hod failed twice or more than 
twice in middle standard examination and were 
continuing their studies in VIII, IX or X grades. 

(ii) those children vy/ho had failed in matriculation 
examination twice or more thun tv>>ice, and were 
continuing their studies in X grade as private 
candidates, 

(iii) Only 27 £^lure and 33 pass students were selected 
for case studies. 

I-? ope rational -DEFINITIONS,.of THEJTERMS 

Certain terms hr.ve been used in the topic of research and in 
the report of the study with specific meanings which are as under; 

(i) Tribal Students 

It connotes the students belonging tv. a particular 
segement of population which has been declared backward, 
economically and socially by the Government of Indi^L* 
f^^ i Failure S tu dents 

Those Students who had failed cunsistantly twice or more 
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than “twi&G al eithor middle or mL^tricullGv«al, and 
wtsro continuing thoir studios in grades VIII, IX & X or in 
tho capacity of private candidates. 

1 

(iii) Pass Studen ts 

Those students who had passed tho fniddlo or matriculation 
examination in the first or secunci attempt end wars 
continuing their studies in the grades IX, X ^nu XI/ P.U*C. 




chapter II 
MLTHPP. i^I®-PRpCEpmE 

2«i METHOD 

Norm at i VO s urvoy mathoo o f research was us^^d to identify 
tha two groups of students, one who foiled consistently either 
at middle ox matriculation examination {twice or mure than twice) 
and the other who passed the middle or mutrieolation examination 
in the first or sacond attempt for collecting necessary data on 
the selected cognitive and non-cognitive variables for qomparisun 
to establish the differences, if ,.ny, on these varioDles. 

Ca sa study method was also employed t.,^ cro ss-^validats th e 
results obtained oy the comparison of the two groups oy conducting 
intensive depth studies of the significant cases usjngf .Rorschach 
Psy cho~diagn o stic _ 

2-2 SAMPLE 

The sample for the present study consisted of 109 consistent 
failure cases and 116 pass casos belon ging to both sexes of the 
tribal communities inhabitating in tho districts of Chamba, Lahaul 
and Spiti and Kinnaur of Himachal Pradesh. It may be pointed out 
that all the pass students were continuing their education at the 
time of data collection, whereas in the failure group, 74 st udent ^ 
were continuing their studies in grad es VIII, IX and X, and the 
remaining 35 students (2i failing at tha middle standard examination 
and 14 at the matriculation examin.^tion) were not a ttending yty 
school ond were continuing their studies in the capacity of priv ate 
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candidates. The gradewise and sexwiso distribution of the Sumpl-i 
is present^dd in the Table 2.1 . 

Table 2.1 

Gy^de wise^ .gO^Sexwise Dist ribution of Itilure end Pass Tribal 

High Scho ol Students 


Group 



Class 

. 



VIII 

X 


Total 


Boys 

Girls 

Boys 

Girls 


Failure* 

43 

22 

29 

15 

109 

Pass 

38 

24 

3J- 

23 

116 

Total 

81 

46 u 

60 

38 L. 

- 225 


*Inciudes the drop-ouV students also"" 

2-3 TOOL S 

Following research tools were used in the present study for 
the purpose of data collection: 

V s^rbal and Non -ver bal^ Tests of^ Cre ative Thinki ng 

To measure creative thinking, verbal unu non-verbal tests 
of creative thinking developed in the Depcrtment vjf Education , 
H.P^Univer sity for high school students of Himc Chol Pr c:d_ssh 
Singh (1981) were used. The brief description of verbal and 


non-verbal tests.of creative thinking cloncwith tho scoring 
procedure is given in Appendix-I. ^ 

^. ^alot a’s Ge ne ral, Mental^ Abi lity Test (Hindi Versi on) 

Verbal intelligence was measured by using Jaiota's General 
Mental Ability Test (GMAT). 

^• Rayen's Standard Pro gres_sive Matrices (S PM) 

al intelligence was measured by Raven’s standard 
Progressive Matrices, a culture fair test. 
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' Self “Concept Sccle fur_, GhilcJron oy Singh c.n -4 Singh (1977) was 
used to moisura' self-concept./ 

Hindi Version of Mjs lpw^ s Se curltY_-:In 5 ecu_rity _ Scal_g_ by Singh 
(i|973) was Used ti^ measure security-ins^-curity 

^^- g-fudy Habits Inventory by Patel ( 197 51 ,) was used to seek 
information, eiiout study h^Dits. ‘ 

7^- ^inha 's Comprshens,iva i ^xiatv T oSt (SCAT) by Sinhe & Sinha 

y"' 

was used to measure the manifest anxiety. 

8 >-'d^indi Version of Sarason’s Test Anxiety Scale by Nijhawc'n 
( 1972 ) was used to obtain scores of the selected tribal students 
under testing situ^tiuns, 

^9< ^d.iustiTiant Inv entory by Si noh onu Sinoh ( 1968) was used to 
measure social, emotional and*educotional adjustment. • 



^ Socio-jEco nomic Status__Scc.J,e^C^uestignnaire_ was -developed to 
seek information about fomily background, m.t'-riol possessions ^hd 
socio-psychological indicators. The summary of the development of 
the scale al> ngwith the scaring procedure is given in Appenuix-II. 
irf ^ematit App erception Tost b y Murray , adapted by Uma Chaudhury 
in Indian context was used to assess some perswnality needs , 

. Rorschach Psy cho-D iadn ostic T est was used to identify the 
characteristic pattern of' interrelationship' between the indiviaual's 
cognitive emotional systems ana the m^jor environmental contexts 
in which the'.selected groups of‘tribal students function. 
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2-4 COLLECTIOH OF DAT A 

The different research numbly Jdoto's C^'iorai 

Mental Ability Test, Raven’s Standard Prv^resciv-j lie'rices, 

Verbal and Non-verbei Teats of Creative Thinking, oe^-'^-Concept 
Scale, Security-Insecurity Scole, Study Haolts Inventcry, 
Comprehensive Anxiety Scale, Test Anxiety Seal- for Children, 
Adjustment Inventory, Socio-acunomic Status Scale ' j =t’onnaire 
and Thematic Apperception Test were administered on t'l. .elected 
failure aJf^d pass tribal students in smell groups, c.ni^ individually 
to those students who were out of scho-l mo were o-nt' n.r-r^ their 
studies as private candidates to collect the requis.T^^ d,.,t.j on 
the variables of verbal and non-verbal intellic :nco , and 

non-verbal creative thinking, self-concept, security-insecurity, 
study habits, general anxiety, test anxisty, adjustment (amotionel, 
social and educational), socio-economic status and personality need 
needs respectively. 

The data on different cognitive and non-cognitiva variables 
were tabulated and organised fur statistical analysis. 

2-5 stati stical ANALYSIS OF DATA . , 

To achieve the objectives of the study, t-test was applied 
test the significance of difference between mean performance of 
the failure and pass groups uf tribal students on th-:^ selected 
cognitive and non-cognitive variables. 




CHAPTER I II 

ANALYSIS ML), INTERPRETATION. OF. DATA 
3-i ■ PRODUCTION , 


Tho prssuDt study w.os aimsrd ct finding out thu diffuroncus 
botwejn thu tribal s tudants whu hrt. consistently 
rrn.^ l^ standard or matn c ulotion oxauiiru.ti>>n and th^ so ».ho hau 
passsd tha sQ pub lic o xomin ns, in tha first or sac^nd. attunipt in 
the cognitive and non-cognitive vari£.ul-a.s. To fulfil this objective 
the data pertaining to a nufiaber of cognitive and non~cognitive 
variables obtained from the two groups of stuuents as discusseo- 
in the previous chapter, were analysed to study the differences on 
the selecteii cognitive aiiA nun-cognitivo vuricolos. The data 

t 

collected from soma significant cases belonging tu the two groups 
through the case study method, using Rorschach Psycho-Diagnostic 

f 

Test, were also analysed. For th.- purpose of comparison between 
two groups,, ’t-tsst' was api^lied to test the significctnce of 
difference between the mean scores of the subjects on the seltcteu 
cognitive and non-cognitive variables. The analysis and 
interpretation of data are discusseo as under . 


3-2 COMPA RISON OF^TRIBM.. FAIUJRE .AND_XASS.^^pyPS.,OF_STUDE.NT|)._QN 
COGNIT iyE_ y^I ABLE S 

fk ?l 6 , ^ 

The significance of difference between jno(.ins of failure 
and pass tribal students on the selected Cv^gnitivo vuriuOles of 
verbal and non-verbal intelligence as well as verbal and 
non-verbal 'creative thinking was tested separate-ly. ^ 
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3-2.1 Intelli gence 

The mecns and stand arc! deviations uf th^ feilijre an^ p<_iss 
groups of trib;.l 'students on the verDal and non-verbal measures 
of intelliganps alongwith standard error of ^ilffor^-nco between 
means end t-ratios are presented in the table 3.1. 

Tabl ^ 3.1 

feans, Standard Devi'.tions, Stan dard Error uf Dif ference' 
Betwee n Me ans end t-Rati os for _Failja_re_ (N= lQ 9l_ an d Pass 
( N=126) Tribal Groups on Verbal ano Non-V erb.^1 Intelli gence 


Vara able , 

Group 

M 

■SD 

SEdm 

t -■ 


Failure 

^7.34 

‘"'ll'.'14 


2.94* 

Varbal Intelligence 




1.51 

- 

Pass 

: 41.78 

11.97 



Non-Verbal Intelllgenco 

Failure 

25.75 

00 

-• 

O' 

fo 

CM 

« 

■ — 1 

1.26 

Pass 

27.16 

8.43 




•^Significant at .01 level 

The Table 3.1 sh.^ws that failure tribal student’s have mean 
scores of 37.34 and 25.75 on veroal and non-verbal intelligence, as 
compared to the respective mean scores of 41.78 and 27,16 of pass 
tribal students, Frem the t-vclues given in, the table, it is 
.evident that the difference in the nioon scs^res of vero..l Intel j.i 9 ence 
is signific..nt at .01 level v\/hereoS thd ’two groups did not differ 
significantly even at'.05 level _in caso'of non-verbal intelligence.' 
Thus the hypotheses th.-^t the trib...! S'tuUents vvho had failed 
consistently ib middle/raat;ricul.3tion exdraination will differ 
sig-nif:|.cantly from those who had passed the Middle/Matriculation 
> examination in,, First or Second attempt' was accepted, in case of 


t 
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varbal int^^lliganco but rtijcctud in c^Sd of non-vurbol intolli^onc^^. 
Interpretation 

The tribal failure group of stuci^ints h^s significantly 
lew verbal intelligence in cumperisen to their p:ss CoUnterpc:rts , 
whereas b. th the groups h_ve ,:;xhiuit^Ll nj signific-jnt difference 
in case :f non-verbal intelligence, Fr^m these results, it may 
be interpreted that verbal intelligence contributes significantly 
m the academic achievement of trivial students. It is worthmentioning 
that Singh (1981), in his study on the non-tribul high schuul stuuents 
of Himachal Pradesh, has also reporteo thet verbal intelligence is 
significantly and positively relai^d with acaiUmic achievement. 

3-2.2 Creatiya^. Thinkincj 

To find out the significance of differences between the 
mean sc-iras of failure and pass grouos of tribal students on various 
dimensions of verbal creative thinking namely» fluency, flexibility, 
originality and total vareul creative thinking os well as on non¬ 
verbal creative thinking, namely, elaooration, originality, 
redefinition and total non-v^^roal creative thinking, t-tost was 
employed. The results f.r verbal creative thinking ^nd non^-verbal 
creative thinking are summarized in the Tables 3.2 8. 3.3 respectively. 
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3.2, 

Me ans . S tan cl ard D^yi atiuns , 51 arc!^ Error of Dxf f 3vjtu'^-oj\ 


Means and t~Raticjs 

fcr_ Failur^:._ 


Pass (M=126) Tribal 

’, 

Groups on Diff^irent 

D n 

Verbal Cr 

e jtive^ ThiGkiQS. 


Variable 

Group 

M 

so 

S£ , 
dm 

t 


Failure 

y2l 9 5‘ 

■' 11 763 



Fluency- 




1.48 

3.ib"'' 


Pass 

37.63 

11.59 




Failure 

17.45 

7.13 



Flexibility 




1.04 

2.84* 


Pass 

20.40 

8.84 



t' 

Failure 

12.59 

4.01 



Originality 



- 

0.53 

0.49 

X 

Pass 

12.85 

4.12 



Total Verbal 

Failure 

62.99 

20.34 

2.76 

2.86* 

Creative Thinking 

Pass 

70.88 

21.89 




S'l'ghif ic'ent 'at'^.’oT'Tc^IV 


T3bl5 3«3 '" 

Means, Standa rd Doviation s, Standa rd Error o f D if f'erGn ce Betw ee n 
Means and t-Ratios F or Fai lu re (N.=109) . an d Pass (N=12 6) T ribal 


Groups p_n_ Dif f er^nt _ Pimensijons .. 

of. Nor 

l-yarb..-5l 

_Cre..itivp__ 

Thinking 

Variable , ^oup . 

__dm_ 


Failure 

17.46 

6.50 



Elaboration 



0.84 


Pass 

17.68 

6.30 



Failure 

17.46 

8,17 



Originality 



1.01 

4.05* 

Pass 

21,55 

7.15 


r 

Failure 

6.69 

2.86 



Redefinition 



0.37 

3 . 08* 

Pass 

8,83 

2.75 



Failure 

41.61 

15.20 

• 


Total Non-Verbal' 


ft. 

1.94 

2.81* 

Creative Thinking 

a S 5 

47.06 

14.30 



*SiQniflcant 

a*t '.or 

'lereT." 
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Tho Tablo 3.2 r^voals th>,t failurj trio il stu'3^'nts have 
the mean scores of 32.95, 17.45, 12,59 and <^2.99 en the diraensii-ns 
of fluency, flexibility, origin..lity, and tut^l verbal cro^tiv^^ 
thinking respectively in comp'orisi^n tw the respective me en sc^ros of 
37.63, 20.40, 12.85 and ^70' 8 ^ bf p.,.ss groups of tribal stuuents. 

The t-values computed on the b.-sis cf. comparing these tv»o groups 
on' fluency, flexibility, originality'^anc; total verbel creative 
thinking came out tc be 3.16, 2.84, 0.49 and 2.86 respectively.. 

All these t-values^, except ih case of originality, are significant 
at ,01 level. 

Table 3.3 shows that mean performance of tribal failure 

students on the dimensions of elaooratiun, origin-clity, redefinition 

, « 

and total non-varbal Creative thinking are 17.46, 17.46, 6,69 end 
41.61 respectively while those of pass students are 17.68 , 21.55 , 
7.83 and 47.06. It is further evident from the tcole that the 
t-valuos comparing the twe groups en the dimensions of elaboration, 
originality,' redefinition-and total non-verbal creative thinking 
«ams out to be 0.26, 4.05 , 3.08 and 2.81 respectively which , except 
in case C’f elaboration, are significant at .01 leVel. 

*► 

Thus the hypothesis that the tribal students who had failed 

consistently in the public examinations diffvjr in all the dimensions 

of verbal creative thinking (except in originality) and non-verbal 

creative thinking (except in elaboration) from those who-'had passed' 

these examinations in the first ^r sacund attempt . was accepted. ' 
Interpretation 

Ftgm these-results, it may be interpretod th.t tribal failure 
students in comparison, to pass students bre significantly low in 

♦ ^ I 
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thoir m>icn sc^rvis u-n fluency, fLxiuilit/ n ' t,-tul V'lu,*! 
civiativc thinkini^. Also, it m,/ ijo inf^rr-t. th't trio, I i\ilur,j 
students aro signific-^ntly*-low in .ri^inality, r:d-finiti,n jn^ 
total non-verbal cro itivo thinxin^ th. n tho ';^ruup o-f stuoonts. 
The studiu^s by Torrance (I960), Passi (1971),koh/i (1977), Vijny 
Lakshmi (1980), Singh (1981) and P. 3 Cbi t ,1.(198?) !i.,vo r,,vu.l o 
that academic .chi^'V,jrient is p,.sitiv,'l/ ricl signifiCcntly related, 
with the dimensional as well uS tet,jl verb ,1 ‘Hi' n n-v i.. 1 creative 
thinking of students, 

3-3 COIVIPA RISON OF TRIB AL FAI LURE ANDPASS GROUPS OF STUDENTS 
ON NON-CCGN ITIVE VARI ABLES 

4 

The significance of difference between mean perf'.rmance 
of failure and pass groups of trioal stud,.nts'on tn. sekctei non- 
cognitive variables of age (in months), sjcio-economic status, 
parsonolity adjustment, general anxiety, test anxiety, study ht,bits, 
security-insecurity, self-cuncept and persi,nality node's was tc'St,.d 
separately as described below : 

3-3.i Age 

The mean age (in months) of the tribal failure and pass 
groups of students clongwith standard deviation, st^noord error 
of difference between means an^ t-ratio is given in the table 3,4. 
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TaDlo 3.^ 


M. 


P.vyi ti'_n,_ St^jp^^arJ 3riur 


o f 


.^■^R-t''tL- f r Fjilurj ani. 

Pass (N=12 fi) Tr-b 1 C r, ups 


Variable 


Group 

M 

SD 

SE , 
dm 

Age 


Failure 

19^.62 

10.28 

1.57 



Pass 

178.54 

13.67 



■^Significant at '.Ol' 


t 


iO.24* 


The Table; 3.4 reveals that mean age of failure stUwiOnts is 
194.62 months and that ef pass stulents 178.54 months. The t-ratio, 
as given in the Table, came out te the 10.24 which is significant 
at .01 level. The hypothesis 'Th.; tribal students who had failed 
consistently in middle/matriculatiun examination will differ from 
those who had passed the middle/matriculation examination in the 
first or second attempt on the non-cognitive voriaule of age(in 
months) was accepted. 

Interp re t atiqn 

The trib ,1 failure students, on ^n avorjgo, oXe more than 
16 years old as cempared to the tribal pass students who on an 
average, are less than the age of 15 years. From thiSj it may oe 
IntGrpretoci that the tribal pass students are younger than the 
failure students. In othor words^ it may be said that age has 
debilitating effect on the academic achiovament of the students 
in tribal situations. 





3“3,2 SociO "Ecwn ornic St&tus 


Tha maan scoros of tho tri’bol faiLur^ oass stua^juts on 
tha socio-="=‘C.,ni''mic status scalo r^longwith thoir stdnol.r«- 3aviuti,.ns, 
standard orr a jf Jiffomnca botwuan mujns an. t-rdtic, arj giv.in 
in tho Tablo 3,5. 

Tablo 3.5 


Ma a n, _St :no;ard_ p>oVijj_ti^nSj__St.,ndaro__Erior [i Dif f ar.-^nc'o Bet^_o_jn' 
.?nd t-ratio _for^ Failura^^ (M=109) and Pass (N =126) Tribal 
Groups riQ^Spci'j^-- Ecc nomic Status^ 


Variable 

Group 

M 

SD 

__ , dm 

t 


Failure 

. 20.72 

7.31 



Socio-EccnomiA 

Status 

Pass 

23.87 

6.95 

0.94 

3.35>:- 


^'Signif icaniTVt /oI iovd 


It is svidont fr„iTi tha toblu 3.4 th:t tha nuan scora of 
tho failure group -f students is 20.72 wharaos in case of the pass 
group it coma out to ba 23.87. Tho t-vclu- tasting 'tha_ signifrcanco 
of differanco patwaon tha tw'j moans cama out t- oo 3,35 which is 
significcnt '‘t .01 level. Thus tho hypothasis that the tribal 
students who hcvJi failed' consistently in tha public oxaminations 
differ in sccio-econcmic status from thss v^/ho hao passed these 
examinations in the first or soc.nd att,-njpt was accepted’. 


Interpretation ' , 

, It may bo intarprotod from ihe above results that the failure 
students have significantly lower st-cio~ocononiic background than 
tho pass students In the tribal’ communities. It is worthmantioning 
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that in c.Sf n., n-triucl stuJcjnts '.f Hini>ch.,l ,h , 3in^h 

(1981) also f' un' tn. t the 'iCO'‘-jnic rchi^Vv-m^nt is positively in-. 
'Significantly rclctacl with socio-ec. n.,[iiic status. Mans^n (1973), 
/■ji-'^nd (1973) -n ' Lamuh t.- (1974), in their stulies f.unJ th, t 
high achievers tend^tj uel^ng to high status fainili^s then the leW 
achievers. 

Pjsr sonality 

The mean scares ainJ standard uevieti ns ef th_ fi.ilurj ane 
.pass grr^ups of tribajl students on emcti.^nal, s.ci.l , educatienaS. 
and total'adjustment alcngwith stan''drd-error „f difference Letwe-jn 
moans and t-ratios are given in the Taole 3.5 , 

' ■ Table 3.5 


Moons, St an dard _DeyiationSj .Stgndard, Errur.pf_pifferenco^Bv-tween 
Moans and t-“RatieS f Failureand Pass_ (ixl=126) Trib u].. 

. Groups o n Persenality Adj ustment 


Vatia-ble 

' ' '&oup 

— 'm ■ ’ 

' -'SD“' 

se" ' 

. ' . . dUL. 

t 

m 1 lillH^iKl > '1 LPi 

Emotion £d 

'FaiTuro 


'3.22 

0.38 

7,16-^, 

Pass 

4.55 

2.37 




Failure 

8.43 

2.75 



Social 




0.37 

6,95«- 


Pass 

5.86 

2.93 

i * 



Failure 

8.64 

3.05 



Educati. nal 




■ 0.36 

6,75-«' 


Pass 

6,21 

2.42 

• 


4* 

Failure 

24.32 

8.19 

' 


Total' Adjustmo 

nt 

16:62 


1.03 

7.49* 

SCOXG 

Pass 

7.44 

« 

* 


,’0l’ level. 

. 



-A- 

'Significant at" 
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Thu Ta.l'j 3.5 shov's that the m.jun s-cur^‘ rf trie el failure 

students cri urn tK.ipalj social, aducatii. nal, and twtal nujustniont 
ora 7,2.7 i 8.43, 8.64 and 24.32 rcspactivoly ar^ higher th^n the 
raspactiw n.-, ,r( 4.55 , 5.86, 6.21 and i6“.62 uf thv- pass 

group of tri.^al students. Tho ta...la further straws that tha t-ratius 

if , 

came out to b«j,7.i6, 6.95, 6.75 and 7.49 fur amuti nol, sccul, 
uducotional onr total adjustment r^-spv^ctrv^ly which era significonln 

* t 

at .01 level. Thus the hypothesis that the tribal students who hod 
failed consistently in the public axaminati^ns difter in-personality 
adjustment from these (whe had passed these ex,.minotiuns in th<r first 
or second ottemf5t was accepted. 

Interpr etat ip_n^ 

, Since the moon scores v,f tribal failure stucionts are 

significantly higher on umetiuncil, Sv.cial, educationul and tutol 
adjustment, in comparison to the’tribal pass student*-, it may be 
inferred that the adjustment i, f the trioal failure students in 
these areas is poor as compared to th^-ir pess counterparts. The 

I 

studies by Dheliwal (1971) and . Saxena (1979) hove also found 
academic achievement and adustment t: be n^-gatively related.* It 
is noteworthy that Dutt (1978) and Chandor (1982), in their studies 
on the non-tribol populations in Himachril Pradosh, ft. und high 
achievers to b.a well adjusted in comporison to., low achievers who, • 
turned out.to be having pntr adjustment. 

3-3.4 General An xiety._.an^,Te,st^4^jaet]^ 

& 

Tha significance of difference between mean g^rneral and test 

' ^ 

anxiety scores of failure and pass groups wf students was tested oy 


t 
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applying t-ttist. The; ro suits are .pressunt^d in tho Table 3.6. 


Table 3.6 


Mo ans , __S t and arc! _ D j y i ot io n s St andard E rror cf Difforjneo Be two ^ n_ 


Means an d t-Ratios fur Trib al^Fail uje jNp 1 0 9.) , and Pass (M =126) 
Groups u n Gepercil_and T est Anxiety 


Variable 
General Anxiety 

f 

Test Anxiety 


Group 

M 

SD « 

dm 

t 

Failure 

30.47 

10.35 


' 




1.46 

3.62* 

Pass 

25. 

12.07 



« 

Failure 

16.83 

5.44. 

0.70 

3.40* 

Pass 

14.45 

5.29 




'^^Significant at .01 level. 


The Ta>>le 3.6 shows th.-t the failure gr.up of tribal students 
with means scores'of .30.47 and 16.83 on general anxiety and test 
anxiety respectively ore higher' th..n the resi-'ective mec.n scores of 
25.18 and 14.45 of their pass cuunterp.'rts. The t-jatics f..r testing 
the significance of difterence between the means on general anu test 
anxiety camo .ut ,tc be 3.,62 and 3.4Q which are significant at .01 
level. Thus ti’ie hypvjthssis that the trie..! stu.-ents who h.ju foiled 
consistently in Mic’dla/Mlatriculc tion exumin^ti^n will uiffer fr^rn 
those who had passed the Middla/Matriguldtion extfninaticn in the 
first or second attempt in general anxiety and test anxiety. 
Interpretati on 

The significant higher tnean sc.,res of failure students on 
general a’nd test anxiety m comp .rison to pass stu..ents are 
indicative of' the fact that the-tribal failure students are, on an 
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av^Taga, more anxious in ganaral as w*ll as unc'or tasting situati^^ns. 
Thass findings ara in lina with the earlier stuci^s Pandit (1970) 
and Harmohan (1981). Furtherniwro, Singh (1981) > in his study a 
sample of nun-trit;,l high scho..l stujcnts Himachal Pradesh, fv^und 
that test anxiety is neg.?tivjly and significantly rolat.;d with 
academic achi.-vemont. 

3-3.5 S tudy-H ap its 

The me-ns -jnM standard deviciti..ns the failure anu puss 
groups of tribal students on different areas of study hauits^ nomeiy, 
home environment and planning of home task, reading and cumments, 
planning of distrioution of time for different school subjects, 
concentration in studies , planning for examination preparation, 
habits and interests and sch^.l environment alongwith the standard 
error cf difference between means and t—ratios are given in the 


Table 3.7. 
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Tabl ^ 3,7 


Me r.ns a StanJord Deviations > ur 

d.Eriur _^f 

Diffoi^nc^ 

Be t'£e^, 

H 

Means and t-Ratios fur Failure (^=109^ and Poss (i'I~i26) 

IriecR 


Groups ^Dif fRt,Dinunsi'vns. >. f £ 

tU;^_H bits 









Variable Group 

IVl 

SD 

SE 

um 

t 

' ' ’ F ai 1 ure 

Home Environment 

' 24.45 

4.39 

0.54 

11.50«- 

Pass 

30.66 

3.87 



Failure 

28.28 

5.02 


4.31* 

Reading and Comment 


4.66 

U. 64 

Pass 

31,04 



Failure 

15,33 

3.24 



Distribution of Time for 

Different School subjects 

18.94 

3.31 

□.“Ta 

8.40* 

Failure 

9.65 

2.99 


17.46* 

Concentration in Studios 

16.11 

2.68 

0.37 

Pass 



Failure 

13.54 

3.27 



Planning for Examination 
Preparation Pass 

18.73 

3.95 

0,47 

11,04* 

Failure 

23.17 

3.84 


7.96* 

Habits and Interests 

27.39 

4.21 

0.53 

Pass 



Failure 

15.31 

2.95 


6.30* 

School Envirunment 

Pass 

17.64 

2.64 

0.37 

Failure 

129.73 

24.35 


9.93* 

Total Study Habits’Severe 

Pass 

160.51 

22.87 

3.10 

'^Significant ut .01 

”T^el. 
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Tho T vdv-' 3.6 sh.'.vs th t th.. 1 thu 

stuc’v^nts " „‘,24.45, 28.28, 15.^3, 9.65, 13.54, 23.17, 15.31, dnJ 
129.73 v.n thv,’ uim-nsi.ns wf stui. / ii jits, n iudy, h in.. ..nvii-iin nt, 
rojcJiiuj $jitL L-C lii I 1 Cw> j di-L j.... jut± - n oi tiiii'-' fL r ..lii..! nt sch^ 1 
subj.:.'cts, C'. nc _ntr'stion in 5tu..i..s, .1 r f.i .xni'iii,^ ti. n 
prvjpnrati^ n, he its ;ri3 interests, 1 4nvii..-nni--nt .-ne* t^t^l 

study hi'jits r.-spjctively, Tlu !■ S| ..ctive sc i.r i-'u.ss <^ 1 . up 
of tribnl students ore 30.66, 31.04, 18,94, lo.lL , 16.73, 27.39, 
17.64 and 160.51 which an hi^h.er thui'. th.se ,1 the failure ^ruup 
of students. Tho t-voluos, th- differoiicj oetwe^n the 

two groups on those dimensions as w..ll os tetnl study he.vits scun 
came out tc 5 e 11.50, 4.31, 8.40, 17.46, 11.04, 7.o6, 6.30 on. 9.93 
respectively which are significant at .01 luVel. TIjus^ tin. hyp., thesis 
that tho tribal students whe, her! fail.'d c nsistentl, in th.- public 
oxaminatiuns differ in their study h.i.its f r. m th. s. wh. h .u passed 
these oxaminations in the first ur sec.nv' etternpt wes U'.-oepte'. . 
Interpretation. 

Frcm this, it may ^ ' inferruc th.t tiie triu...i f..iiure 
students in compcris^n t. the tri...al ooss ctu.^nts, s-..m t'. ^e have 
poor home environment, p^-.r readme, nn < c.u'.ueiits, iued of pi ^nuiny 
in tho distribution of time f<.r diffm nt schi 1 suuj.,cLs, lock 
of concentration in studies, n.. pr^p-r pl-rininp f' r ,,repur..tiL n 
of tho examinati..ns, lack of interests lii tn.. oca l-mic su gects and 
non-congeniai schcel environment. In ..ther •A.^ros, it may u- s..id 
that the tribal failure students hwe, on th.. wh.le, p- r stuuy 
habits in comparison to tho tribal pass students. In thear stuwi.s, 
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A'lcvl Lit alt (1961), Rau (1965), Sax-n,' (1972), Tiv,an L Rai (1976) , 
Sharnia (1981) phl', Pet.il (1981) hev«- uLs^. p,int-.J th_t 1-W 
achievers have p.,r stuJy h.-its in c. n:ip:.ris^ n t. th- hit^Pi achievers. 

3-3.6 Secur ity -Insecurity 

Tho moans anh ston^ori' Ucvi ti'ns f th- tii al f-ilui . ..ii.. 
pass stu^'onts on security-insecurity sculo ol.npvath th.. stanJari 
error of differonco botw.jan iriocins an.i t-rjti.a ar. pi. sant.^ .aelv^^ 
in the Table 3.8. 

Tabl e 3.8 
gnd arc' 

Means and t-.Ratiu.Ji^r_FailaJre.X.NfjLP9J .(P-.f 

Grcuas on Security-Insecurity 


Vari.jble 

Gro up 

M 

SD 

SE , 
oim 

t 

Security-Insecurity 

Failure 

Pass 

164.24 

148.76 

18.75 

16.33 

2.31 

6.70«' 


. ^'Significant at .01 level 

The Table 3.8 reveals that th.. failure, stu. ^.nts havc riies,n 
score of 164.2^ as compared to 148.75 of the .ss group ef students 
on security-insecurity. Th^. t-vulue ce-mi ring thes^ t'We groups 
came out tw 6.70 vvhich is significant et .01 lev..l. Thus th^, 
hypothesis th..t the tribal stud<-nts whe h..e fail.^. consistently 
in public exaniinati--ns differ on tho dimension of security- 
insecurity from th.so who had passed these examineti( ns in the 
first or second atterrij-t was accepted* 
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In tjrg^'^at_i.,n__ 

From thj result, it iiidy -v, interpr'-t^dj th.t tho 

maon scc’r<- '-f thd trijil fuilur-j stuoonts is sionifiCMnily higher 
than th„ tri,-.,i p^ss stu-onts socurity-insocurity senio. In 
oth-r vv. rJ,s, tho trihnl fnilur^' stu-onts sioin to niuro insocura than 
thoir 'OSS c untdry. rts. It is Worthrnonti^ nini^ that tho results of 
tho stuJi-S hy Saxons (1972) anh. ShjriTio (1981) ar^ in Conformity with 
tho r=.suits ^f tha prosant stufy* 


3-3.7 So If-Cun Copt 


Tha moons, stonSord doviati-ns v-f trihal foiluro pass 

studants cn tho varloole of salf-Conc.,pt ol. nitwith tho st^^nJi^ru 
error uf clifforonco botwoen moons and t-rotiv arc ^iv^n in tho 
Tablo 3.9. 

Tablo 3,. 9 

Mea ns, Standard DovioticnsStandard^ Error - f Diffoipnco. Betw„-on 


V ariable 


Salf“Concopt 


r_ Failure „.(Nfl09) ^ 

end_^P_ass (l 

dfl26_)_TriUul 




Croup ll'" 

" ^ sb’' ‘ 

dm 

Failure 78.07 

10.59 

1.50 4.19* 

Pass 8‘^r.35 

12.3b 



,—--*Si^fic3^t .01 lovol. 

From tho aoove Toolo , it is ovidont th .t th. foiluro students 
have mean score uf 78.07 in comparison to pass stu.-.onts' moans score 
of 84,35. The t-valuo comparing tho two groups of trioal students 


came 


out to be 4.19 which is significant at .01 level. Thus, the 
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hypothesis that the tribal stuJonts whu hjb o^nsiste-ntiy ^ 

public examinations differ in self-concept from those wh^ hac passed 
these public examinations in the first or sec^ni attempt was accepted* 

Interpretation ' ’ 

... 

H f 

' Since the mean score uf triuai failure stuoonts is significantly 

' j " 

lower than the tribal pass students on self-concei^t, it may mferr.ed 
that the failure students are low on the scale of self-co-ncsj^t tnan 
their pass counts imports. It is noteworthy that the earlier studios 
by Saxana (1972), Tiwari and Rai (1976), Sharma (1981) anu pjermohan 
(1981) have also found uut that there is a^significant positiv,. . 
'relationship between academic achievement anO self-concept. 

3-3.8 Personaliti„Needs . ' . 

The means and standard deviations of the failure an^ p^ss 
^roucs of tribal stubonts on tho p.-rsunality mods aLnc,with 
standard arror of diffsranw batwoan moans and t-ratios aro 

inths Table 3afl. 
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To,:'lo 3.10 

, St , r.I D^^yi 'tiv_ns_,_ St-:nJ^rv.. ^Er:n:^r Dif fS^tyv^jsn 
Mo j n s an4 fy_r Fqiiur^^ (W=i09}.,and _^(N=126 


Gr oups_ c n_Po r rwjlitx„ Noods 




Nead 

Group 

M 

SD 


t 



Failure 

10.23 

3.90 




Achiovornont 




0.53 

6. 

76^ 


Pass 

13.78 

4.24 





Failure 

8.96 

2 . 6 *^ 




Def oronce 




0.37 

4. 

92* 


Pass 


3.08 





Failure 

7.52 

2.63 




Abasomont 




0.33 

4. 

67* 


Pass 

5.98 

2.44 





Failure 

6.57 

2.69 




Autonomy 


8.14 

3.38 

0.40 

3. 

93* 

Pass 





Failure 

5.93 

2.13 

0.33 


,06 

Aggro ssit^n 


6.28 

2.85 

1. 

Pass 





Failure 

5.07 

2.31 



.97* 

Dominonco 


2.47 

0.31 

2, 


Pass 

5.99 





Failure 

6.16 

2.18 



.83* 

Nurturanca 


2.29 

0.29 

2 

Pass 

6.98 





Failure 

5.92 

2.64 



.70* 

Succoronce 

5.03 

2.32 

0.33 

2 

Pass 




Affiliation 

Failure 

4.46 

4.68 

2.76 

2.49 

0.35 

0 

.63 

Pass 





Failure 

4.19 

2.37 

0.34 


.29* 

Counteractio 

n 

5.31 

2.85 

3 

Pass 

___ __ 




*Significani 

at -Si 

iovei 









Fr^m th^ TgjIo 3.10, it is yvi' ont th.:t th.j moan 
scor.^s cf .failure students sr^« 10,23, 8.96, 7.52, 6.57 

5.93, 5,07 , 6.16, 5.92, 4,46 anO 4.19 tha naa ’s fv^r achiavi-inant, 
dof^r.nc^, cas-rrivint, .autonomy, o^^rossi'.n, J'^aiiinanco, nurturarice, 
succor anc'.', i^f f illation ancl c-ountexactiun rospactivaly as compared 

4 # 

to thj rC'S’oectiVe' moan scores of 13.78, 7,14, 5.98, 8.14, 6.28, 

5.99, 6.9S, 5.03, 4.68, and 5.31 of thu tribal j^oss stUelants. The 
Tabl^ further sh^ws that the t~vaiues cv^mpuiXin^ the tw- croups on ' 
those needs came cuttn 're 6.76, 4.92, 4.67, 3.93, 1.06, 2.97, 2.83^ 

2.*70 , 0.63 and 3.29 respectively. All those t-vaiuos, e^ccopt for 
the needs of aggression and affiliation, are significant at .01 
level. Thus the hypothesis that the tribal students Aha had failed 
consistently in public examinations differ in perst. n.-lity needs 
(except in the n^ocls of aggression and cffiiiati.n) from th^se who 
had pLussed these exoi'ninations in the first or second attempt was 

. ft 

accepted. 

Interpretation 

The significant higher mean scores of tribal failure , 

students in comporiscn tc the p^^ss students onreedsfor deference, 

abasement and succorance are indicative of the fact that they i 

i) yield more easily tc the influence of other; ii) ccnfurni to 

fustcrasf iii) belittle their own self; iv) seek Symp.anctic 
1 * 

'aid of others for gratification of thair needs; and v) arc 
resigned tc the fate. Furthermore, the significantly lower 
mean scores of tribal failure students on the noeds for achievement, 
autonomy, dominance, nurturance and counteraction than the pass 
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S'tudent'S inoi.ca'te that the tribal failure student; are not able 
to : i)'accomplish something difficult, ii) break ^ut of confinment, 
iii) resist coercion and restriction; iv) control one’s human 
environment; v) convince the otheis of the rightness of orja's 
opinion; vi) give sympathy and gratify the n^eds of a helpless; 
vii) make-up for a failure by res.tiving; and viii) mai’taih self- 
respect and pride on a high level. It is 'AorthmentiL.nin;^ tnah 
Tiwari and Rai (1976) and LalL Chand (1981), h ave oloo found nigh 
achievers to be having higher need-achievement than the io'v achievers. 

3“4 CASE -S T UDIHS OF TRIB AL FA ILURE STUDE xMTS 

The case study mathoa was employed b/ ma.-'ing use of 
Rorschach Psycho-Diagnostic Test to study, in depth,, certain 
personality characteristics of some significant extreme cases in the 
failure and pass grgups of tribal students. For this purpose, the 
Rorschach responses obtained by the extreme cases in the two groups 
were quantitatively and qualitatively analysea. The relationship ^ 
among certain Rorschach components were calculated on the basis of , 
their average performance, these relationships, taken together, gave 
an integrated picture Or total configuration of their personality. 

3”4.1 Tribal Failure Students ■ 

The Rnrschacl^ record of the failure students alongwith 

f 4 

the relationship among factors is .presented in the Table 3.11 and 
Figure 3.1. 
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TdDla 3.11 


II 19. ftp?j.cha_ch ^Record AlontjWxtn^Rdi.-tionsLi.j 
Factorr^ of Tribal F:aljjra_ Grp-upi^ .(N=33j 


Location , Determinants Gont-mls 


w 

65 “ 

M 

z: 

68 

H ■ 

- 

. b3 

D = ' 

92 

FM . 

z: 

103 

(K) 


9 

d 

189 

m 

= 

14 

(rl( ) 

- 

20 

Dd 

67 

k 

= 

35 

AH 

= 

3 

s 

t 

5 , 

-K 

= 

29 . ’ 

i" 

=: 

.178 

w = 

14 

FK 

= 

4 

(Ai 


19 

^ t-a o i* 

4 w wi ii.a vw .«< .(r »i 

F 

= 

<91 

Ad 

= 

85 

R . = ■ 

432 

Fc 

= 

9 

Arbj . 


• 14 



c 

= 

’4 

Fooci 

•St 

i 

12 



c' 


8 

Pi. 


29 


FC = 16 

FC • = '4 

» 

CF - .4 

v« 

CF = 22 

CF’ = 9 


C’F = _ 3 . 

C = 7 





Rel ation s hiR,. Amp n^,. F a c tprs^ 


Total R'^sponses 

(R) 


432 

Total Time (T) 



5if minutes 

Average Time 
response (T/R) 

y 

= 

i.2C rniriutes 

Total F 
' R. 

- 22,45%- 

M; Sum 

C = 68:40.5 



FM+m;Fc+c+0' = 117:17 

FK+F+Fc 

R 

■- 25.46?^ 

V/;M 

= 65:68 ^ 

» 

A+Ad 

R 

60.88% ' 

M:FW 

= 68:103 

H+Hd 

R 

•19.21% 

* 

M ;FM+m 

= 68:117 

t 

(H+A): .(Hd+Ac^) 

i» 

241:105 

W 

= i5.7C^o 

FC+2CF+3C . 
Sum C - — 2 ” 

= 4« .5 

D 

= 21.3»% * 

- 


d 

= 43.75% 



Dd 

= 15.50% 



S 

.= '1.16% 



y# 

= 3.24% 

^ ‘ 

* 

Nt. of it 

= 12 


Interpre tat ion 

Followinc important indications are reveoled from the 
Rorschach record of the extreme cases araonC) the Tribal failure group 

i. Low degree of responses by the tribal failure students 
(R= 432) indicates the lack of productivity of thought or low 
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intslluctucil ability. Thjse students took, on un averaco, more 
then one minutoj (T/R= 1.20 minutes) v/hich indicates slow mentll 
process. 

I ' 

2. The involvement of \vhoies, whil.. res’;. ondihi^ to the blots, is 
quite^ low (W = 25.7C^) olonqvvith the presence of 3.24/'o V'? resoonses 
indicates the lack of organisational ability. In other words, the 
tribal f 'ai lurt. ■ students lack the ability of vievj^ng r-J atively 
separate factors of their experiences as a whel^. These students 
have made lesser use of large usual details (D=2l.30;s) then the 
small usual details (d = 43,75%) which shows th.^t such type, stuoents 
are lost in petty details, lack insight and understanding of the 
problems and have the feeling of insecurity. Pr^isenco of only a 
few white space responses (S ^1.16%) is inuicativo of tne fact that 
these failure students are not stubborn ano self-assertive. , 

3, Content, analysis of tha protocol reveal- that large number of. 
animal responses (A = 60.88%) have been produced by the tribal 
failure students which points out that these students are childish 
and thcit Lh>-/ lack rich human experiences. The predominance ^of animal 
responses over human responses (H+Hd: A+Ad;; 83:263) also.proves 

that those students are intallectu,jlly -nd emotional ly immature. 

Other' content categories are also not i/joII spreejd (H+A; Otlier 
contonts 1:H+A:8) which is the sign of narrov; range of interests 
amono the tribal failure students and lack of flexibility in thair 
■approach. 

p 3 ?t^soric 0 of only ^ fsw posi*biv4:S cipi^inol X'^spons^s (0 *” 12) 

s' , r * 

indicates vary low level of orx&inaiity in the tribal failure students 
in their api^.-rodch tov^-ards life. 
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5. Th^ lov, r.roduction’of torni (F == r-‘.4D/o) iii^.icoto 

lack of adjustability uno th>- joilit/ to p«^rci^'Vv, thsituation and 
,concr--tizi th .jx orn-nco. Th^- cuntr^jl factox ol *Fc’ ii i^rcs-'iit 
but only in u small numbar aric th^ lo. ourc^ritt^po of 'Fl^.+F+Fc' 
rosponsjs which cam^' out to 2 ^. 46 % coxrobor^t.-s tno fincin^ 

6. Thu tribr.1 fniiuru stuounts have ulicit^d a l^^u numb., r ur 
anirnal movorriunt risponi.us as coii.paruL. to human mov._ii;.-iit ros,,onsus 
(M;FM“, 68:103). This moans th^t ilio triool fuiiur^ siuuunt^ lack 
rich inner lif=: uiid creative potential. Th.. ratio oJ; human mov.niuiit 
responses to animal and inanimate responses (ivi:FIi+m; o8:il7) also 
indicates that th.-so failure 5tud.-nts seem tc b- ruJed by in.rii^aiate 
impulses for gratification th.an oy the lont^ r....ng^ goals, 

<4 

7. Th ratio of human movement responses .v.itn origrit colour 

rosponsds (M: Sum C : : 68:40.5) ano th..t ol aniinel and inanimate 
movement responses v/ith texture cik ochrornctic colour responses 
(FM + m : Fc + c + C' :: ii7:i7) show .that th>, tribal faiiur- 
students h.jv^ introversive tendencies which is further evioent 
from the lov. pruouction of re5|..onses to last thr..e card's, i.e. 
cards IX & X' (18.29^), 

8. Tha responses involving wholes c.re less tiien tv/ice the hiuman 
movement responses (V/:M: : 65:68) which indicates that the tribal 
failure students hvve the inclination to Lose theixselves in their 
ovi/n imagination and that they are not aolv-- to utilize theix 
imagination for creative purposes, 

9. Presence of a good number of 'm' and 'K' responses, iini.yiying , 
diffusion with no form, indicates that th^ tribal failure stuc.ents 




havj fr.'j flOitini_ atixi-‘t'/ cadjustm- fit f_.roDi-ir.a. 


3»-4.j TiiOci^ Pass 5tu( ants 

In orcb^r establish th^ niffar^'f'CJs 
maka-uD of th^ Lribf.il failure, rtut.awLS, Lh 
conductad on tit. trouf ^f pass stu»-aiits so 
information for studyinc th-. diffor^ntiul 
of th j tv.o croups of students. 


in t ha p,.rsunuiity 
cjsa studies Vi'ora also 
as to Saak tha nacassary 
parsonality charucturistics 


Tho Rorschach record of tha pats oroui of tribol stuuancs 
alon^iuth ralctionship arnonc foctors in prasantau in t in Laoia 3,1^. 8. 
Figure 3.2. 
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Tdbli J2 


Rpi''chach Record kIoiu . itb R.-i,xoiidhi|j AiTionc. 
Fjxtors oi Tribol, Pa'C Crouj: (fJ = 33) 
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...tionshxp Ariionc, F..ct 9 rs 

i' 

Total Pi>=sponbas (R) = 971 

Total Tima (T) - 958 minut^-c 

1 ' 

Avirapo tinu par 

rasponsa (T/R) = 0.9S ninut.s 


Total F 
' R 

- 

31.51% 

: Sum C 

= 233:67.5 



FM+m: 


FK+F+Fc 

■ r’ ' 


44.18% 

Fc+c+C‘ 

= 209:64 



■4 : M 

= 338:233 

A+Ad 

r““' 

= 

7.21% 

M:FM 

^ 233:181 




VJ 

= 34.81% 

H+Hd 

- 

32.^4?^ 

D 

X 37.28% 


(H+A) ; (Hd+Ad)= ;’56;i39 d = 9.89% 

Sum C = ^ ^ ^ =12. 87% 

S - 5.15% 

‘ No. of O'^r.aspons js = 34 

Intarpratatiqn 

Tho Rorschach protocol of tlu tribal pass studants reveals 
followinc, important indications: 

i. A larpe nurnbar of rasponsas (R=971) Ws.'re alicit-d by the 
tribal pass stucants v.. ich i- indicative of the fact that the 
pass st'uoents have cood production of thouchts. In other woids, 
they have cood. intellectual ability v4iich is oiso evioent from th^ 
time taken by them in responuinc, to the blots (T/Ri^O.99 minutes). 





3-2 PSYCHOG RAM O F TRIBAL 


F’ASS STUDCMrS 

ca, it a I > ii »i rj-s itt i n m- aj h. iu b wioAu 
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2. The involvciri^'fit of Whole-s in modoiate nun'hjer (h= 34.3i;b) 

indicates ihe ore anisotionnl o^ilit/ ar..on_g th- trinai oass sluo^nLs. 

There fios been usac,^ of equally .^ooc nu'.'ib-_r of laroe usu^il'i details 

(D - 37.Llj/oj jlij.cn 1 -- iuiLh„r i_-vaaent of the fact th^t these tribal 

ness student are capaole of viewing relatively separate factors 
* * • 

of their experiences as a who. Those stuuents have made little 
use of small usual details (d=9.fci9/o) as ■••.ell oS small unusual 
details (Dd = 12.87%). Further, the subjects have elicited u good 
number'of 'white space response (£=5.15%) vhose presence indicates 
opoositional tendency in the‘intellectual sphere. In other words, 
the tribal pass students seem to be stubborn anu .self-^assertive. 

3. Content analysis,of the protocol reveals that there are only 

a small number of animal movement responses (A = 7.21%) which 
indicates that the tribal pass,sLucents are intellectually and ^ 

' ' V 

emotionally mature and do not have a stereotyped view of the world, 

t , 

The human r.esponses outnumber, the animal resoonses which furthez 

indicates (H+Hd; A+Ad *, 315:80) that the tribal pass students'are not 

childish dnd immature but pos.sess rich human experience. A good 

coverage of content categories other than human and anj.mal 'like, 

•« 

anatomy, food, nature, geography, plants.^ botany, objects aiPhitecture 
and abstracts (H+A: otheu: contents H+A;i8) indicates that those 
pass students have wide’ range of interests and flexibility of 
approach which contributes to, tlie efiiciency of intellectual • 
functioning. 

A. 

4. .presence of 34. positive oricinial responses'shows the 
originality of the tribal pass students- In other v^ords, these 

, f Sr 4 
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studonts ar>i capcbl^ of v^licitinL som^ r^Sf.-L,noos 'r.ich non^- elso in 
the group cn,n. 

/ 

5. I'/'ocierato nuruber of form r ,'s ona^s (f = 3i.5;o) aloru^/ith th^ 

presence of control fdctois like Fk i Fc in lu nunio^'i (iK+F+Fc = 
44.18?i3) shoo's that the tribc.1 nass slu. entc c± - we eOjustcd, uole 
to concretize the experience they tuve, ^iic ii v. youd perception 

of the situation. 

6. The human movertunt responses vduch ore looU ra auiiO^r are in 
optimal relationship with animal movenient reSLons,s (ki-.Fta. 233:181). 
This indicates that the tribal pass students hpjive non iriaei life 

and creative potential. J'/'oreover, the ratio of human movement 

% 

responses with animal and inaniruate moven.ent r..sponses (M;FiVi+m;; 
233:209) also indicates that these students are nut ruled uy 
imri.ediate impulses for gratification but oy long range gculs. 

n 

% 

7. ■ The ratio of human movenient respons-^s with aright colour 
responses (M:Sum C 233: 67.5) and that of animal and inanimate 
movement responses (FM+m; Fc+c+C' :: 209:o4) show thet the tribal 
pass students tend to dj introvert but s..em‘ to possess ambivalent 
!#alance as is evident from their re&r-onses to cards 'VIII,IX & X' 
(32-.75^). 

8. ' The res onses involving v.bolos are less that twice the human 

movem.ent responses. (W; M::338;233) which indicates that the tribal 

pass students have high leyel of aspiration but are unaole to , 

■ % ^ 

utilize their creatiVe potential to its full capacity, , ^ 
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3-4.3 


_£^cjly5is of Rorf.chdch Vari..ol-iS of 
Failur- c-nu^ Pass Crpu^js of Stju«^nts_ 


TribaJL_ 


In ore ji Lu jt cdt^in conclusions and to draw 

soma Qonoretilizations ragarding th_ parson..lity chari.o»taristics 
of tribal failure anc pass students, it was thought worthwhile to 
compare the Rorschach variables and th.. relationship among factor 
in th>„- two croups of the students. fh., average pciform^^nce of th 
two groups of tribal students on Rorschach varicoies of location, 
determinants c.nd contents, and the rel.tionship amoncj factors are 
presented in the Table. 3.13. 


. Taplo 3.13 


Rprsejaaph^ epmponapts and_R^l.a tionshiy. ainonc 
amo'nc Tribal Failure and Pass Groups (Avciac 

• n r v i 

Rorschach Comrona-nts 
R 


Failuie (l\l='7) 
16.00 


bjctprs^ Opeurinp, 
,j P^rformunceJ_ 

. I r •> 

Pass (N=33) 
29.42' 


W/o 

B% 

d% ' 

Dd 

S% 

Wo 

+ 

0 
M 
FM 
FM+m 
Sum C 


iS.SOo 
2i.3C% 
43.75% 
15.50% 
1.16% 
3.24% 
0.44 
2.52 
3.81 
4.33 
1 .,50 ' 


34.81% 

37.28% 

9.S9% 

12.87% 

5.15% 

1.03 

7.06 

5.48 

6.33 

2.05 
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v% 

22.45% 

31.51;j 

FK+F+FC^ 

25.46% 

44.12 o’ 


60,80% 

7.21% 

W/o 

19 . 21 % 

32.4*3% 

%of R to Cards 

18.29% 

32.75% 

Relationship Among F 

actors 


T/R 

1.20 minutes 

0.99 minutes 

W;M 

2.41:252 

10.24:7.06 

M;FM 

2.52:3.81 ■ 

' 7.06:5.48 

M'.FM-HTi 

2.52:4,33 

7.06:6-33 

M;Sum C 

2.52:1.50 

7.06; 2.05 

FM+m; Fc+c+C' 

■ 4.33: 0.63 

6.33:1.94' 

H+Hd;A+Ad 

3,07; 9,74 

9.55; 2.42 

H+A: Other Contents 

{ H+A;8 

.H+A; 18 

Interpretation , 

f 


The Table 5.14 

reveals that the tribal failure 

students have 


'alicitad, on &n averagtB, lasser rasponsas (16.00) an comparison to 

T 

29.42 rosponsas by thair pass counterparts^. Al^>o, the tribal failure 
studants hove taken comparatively more time than the poss students 
(1,22: 0.99)* This indicates th-t the tribal failure students are 
low in their intellectual abilities than their pass counterprrts. , - 
Furthermore, the pass tribal students have elicited, on an average, 
moro than twice positvo original responses than the tribal failure 
students (0.44t 1,03) which is indicative of the fact tha+ tribal 
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foilura student? rrj low- in thoir cr^^.tiVj 
r^'sults :ir^- in conformity vvith tlio ojrlaor 
thot tho foilur^’ stuOvints ors low m th^ir 
thinking then the tribe! poss students. 


potvjntioi. Thos^ 
finain^s of tho study 
intollic,oncv end cru-etivo 


The Table; 5.13 also r>_va:ls th ,t tho triboi feiiuro stud.onts 
who hove Qi^von iS.SO^b whole, involving r^-sponsos as comparod to 
34.18^ of the pass tribal students which indicrotos th^t lack the 
organisation 1 ability ito. the. ability to vieiw thv, soporate focotos 
of oxparionco as an inte^gratod and intarr latad whole. Tho tribo.1 
failure students have olicitod only vyhit^ spaco rosponsos(S) 

whilo th>,- pass students olicitod 5.15% such re-Sf-onsos which she.;vvs 
that the failure students have no opposition1 tendency in their 
intellectual sphere and eire very much conventional. 


The tribal failure stuoents hove given 21.30% large usUel 
detail involving responses (D) and 43.75% smeil usuei detail 
involving rospons-.s (d) as Cempored to 37.28% and 9.89% of such 
responses by their pass counterparts. This overemphasis on siDall 
usual details on the part of th- tribal failure students indicates 
that they are lost in petiy aetails instead of solving the problem 
as a whole and are having c-ruparotiv-ly high decree of insecurity. 

More stress on animal res,jons-s (A-bO.BJ%) by the tribal 
failure students in comparison to th- pass stud-nts (a = 7.21%) 
indicates that these students are childish and lock rich humon 
exporianco. The predominance of animal responses over huamn 
responses in case of the tribal f-ilure stuoents (H+Hdi A+Ads; 3.07; 
9.74) shows th-t tho tribal failure students in comparison to pass 
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croup aro immature., both intolLuctuallV and e^motronolj.y. Oth^r 
centont catw'porios ar^. else not w^-ll spr^-od (h+A: ^e.the.r Cv^ntontsii 
H+A;8\ in cas^.' of tribal failuro stuo^nts which indicates th,.t thosa’ 
stud-uiU h ve lu^rrow ran^>^ of inte^rosts. 

Tho low production of form rcsocn&os ( F=22,4b/^) ..nd tho 
prose.nca of only a faw control foctv.rs (FK+F+Fc= 25,46%) as coniUore.‘d 
to 3i,5i% arid 44.18% of such typo o.f r-sponse.s ny tho tribal pass 
studonts indicates that tho tribal failure students have p..^r 
procoption of tho situation. Furth'-'rmoro , they arc not aoio to 
■concretize their exporuncos and are maludjuste.d in comparison to 
pass group of tribal students. 

The tribal failure students havo elicitoo ,^nimu.l ■ 

movement responses than the human movomont rjSo'.ns..s (h:FM;:2.52i 
3.81), whereas the tribal pass students hav- laid more stress on 

i M 

human movement response (MiFM::7.06:5.48). This indicetos thot tho 
tribal failure stuoents, in comparison to tho triD...l pass students, 

a 

se'am to be ruled by impulse for immediotu gratif ication, * and lack 
rich ini or life and creative potential. 

The tribal failure stuownts have elicitv,d Lesser bright 
colour responses then the human WuVv,raont responses (fvt:Sum C;i2.52: 

, 1.50) ond only 18.29% responses to cards VIII, IX S. X v«hero:is, 
the tribal pass studonts hove elicited sucli type el resp nses in the 
ratio of 7.06:2.05, and 32.75%'responses tu cards VITI, IX & X. From 
this, it may bo inferred that the tribal failure stud^,nts are mure 
introvert than tha tribal pass students. 
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Tho ivisponsos inv‘.-lvin(j i^ss th>in iwico th^ 

human movjmjnt r^-sponsos in cosvi cf tribdl fuilura stua^3nts 
(WiM;:2,4i:2.52) as comp nr to th.^ roti. of 10.24:7,06 fur tha 
tribal poss stuJunts. This shows th..t though th^- lovol of 
asniration is hi^h for both tho groups, ths tribal failure students 
seam to bd lost in thsir own imaginaticn and aro not able to 
utilize their imagination for creotivo purpasos. 

From the discussion of the quantitative analysis of 
the case studies of the tribal failure :,nd pass students, it moy 
be concluded that the tribal failure students, in compurison to the 
pass students ara low m their intellectual abilities, and are neither 
stubborn nor sslf-assertiva. Further, the/ were found tu be 
convantional in their apuruech, amotiunaily immature and niaiadjusted 
with free floating anxieties. They were also found to bo lacking 
the ability to concretize their experiences, rich human Ufa and 
ability to utilize their imagination fur creative purposes. 


t « 




GH/fTER_IV 

CJ^ERAL. CONCLUSIONS AND £DyCAT.ION/-'L NL . 

4-1 Il^iTRODUCTIpN 

In th- licht of th'- intjrprv*trjtiv.ns uf tu- r^-^sult-s if t'u 
prt:;5unt stud/, air^^ad/ aiscuss^d in th. pruvi. ub chapt^i., tn_ 
foIlo'''inp c,on-rul concLusiuns clonc,v.;ith ^-duc^itunLil iiiipliui^ti--n. 
m.'/ bo laid dO'v'/n*. 

4-1.1 Conclusions, 

1. Tho tribal failuru students vj^ro significant!/ luw iTr . 
thv-ir vorbal intollic v.ncu than the pass tribal stucunts. 

2. The trib .1 failure stud^^nts did not differ significantly 
from their pass countv.rparts in non-v_rtal intelligence. 

3. Th^ tribal failure students vvjr-- significantly lew on 
verbal and nt n-v^rb.d creative thinkin>a than thv. puss grpup of tribal 
stud.-nts. 

4. The .verage age of tlu- tribal failure stuo(cnts was 
found to be signuficently high--r theC' their p.'ss count.-rpu.rts. 

5 ^ tribal failure stud^-rts Wv-re found to be belonging to 

low socic-ocen .iTiic status as cunperuO to the p^ss tribal students. 

6. Thu. tribel failure stud-nts Were found to De less 

adjusted th.;n th- pass group A tribol stuuents in the arees of 
emoti nal, social and educ 'tionui adjustement. 

Xhe tribal f-ilure students were founu to Ou sigtjificantly 
more anxious in the general os wall es in the testing situations 
than the pass students, 
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The tribal failure at.dents ...eie found t (i; hu’.e j.uoi 
home envii mmant, (li) lack the abilxt/ to read and comnient, 

(ill) have To proper pLan,,ing of distribution of time for difierent 
school suojectSj (iv) lack concentration in studies, (v) have no 
proper plunninc for examination preparation and no interest in 
academic subjects and (vi) have non-congenial school environrnerit 
in comparison to the pass of students. On the whole, this 

indicates th^at the tribal failure students have poor study habits 
as compared to the pass tribal students. 

9. The tribal failure stviUents were found to be significantly 
more insecure than the tribal pass students. 

10. The triba*l failure students were found to he having 
significantly low self-concept than the tribal pass students, 

11. The tribal failure students were found to be higher than 
the pass croup of tribal students on the needs for deference, 
abasement and succorance, lower than their counterpa^rts on the needs 
for achievement, autonomy, dominance, nurturance and counteraction, 
whereas no differences were found between the groups on the needs 
for aggression and affiliwtion. 

12. The tribal failure stuoonts v/ere found to be comparatively 
low in their intellectual ^nd organisational obility than the pass * 
tribal students.- Also, the failure students were found to be lost 
in patty details, more conventional v;ith free floating anxieties and 
.maladjusted. Furthermore, they were found to be having low level 
of asoiration and lacking the ability to concretize the experiences 
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ond to use tn-ir cr-i-ativ^- potentidl, it clso rcVs^alod thot 

^ 4 

tna failure stid-nts h, va iiiorc- introv jxslVc; tcii.d^nci^iS, nariov; 

range of inter _sts , nu viot - O'.cu^jx^g uv rh^' iin^ulot' of iniiii>-"diot^ 

1 

gratification then d/ th I'^ng roiic gone. 

4-1.2 Srig^^e stions y;i_::h^^Edu_CL.t’ipn_cj_i IX'^oIil .^tions 

B.fnr^ discussing .dur, ,ti'n..! j inj. lif .^tions nf the 
present study, it mo/ De pointed out I' 't the genercla sutions based 
upon this study arc deoendent u on the r>. pr..sentativencss of the 
sample and the research tjols employed, ere opplicaole to 

similsr pooulation. Mfc-reovor, gr< at.,! Csiifidcnc^= can be placed 
upon conclusions v'hen ai-'pli-d to groups rather than to individuals. 
On the bosis of the findings ot th. pi mt study, ti'w following 
educational imoliCotions for t_eichv.rs, te h .'i-i-ducritors, educational 
planrisrs and administrators vyorking in th triuel areas of Him.-.chal 
Pradesh may be laid down. 

1. The cocnitive factors of convergenL thinking as measured 

by verbal and non—verb: 1 intelligence, and div..‘rgent thinking as 
measured by verool onci non—verbd tests oi creative thrnkinc seem 
to the insbrumental in the ecocioiuic jjcrformence of the tribol 
students of Himachal Pradesh. These £in...i.'u_s suggest thut teachers 
working in the tribal areas of this stc,t should try to identify 
the tribal children with low intelligence arid low craative thinking 
from the early stage of their edi’catiun and provide them the 
nece,ssary congenial school environment for proper nourishment 
and growth of these abilities. To avoid the variation in the 

k 
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inte Ili^Gnc^- and creative thinkinc, amon^ tha tridd stuuants Vvxthin 
tha classrooms, i't is worthwhile to frania subgroups wliich jXa 
homoganaous with r-soact to tho cognitiv*-- abilities. Importing 
of classroom instruction to tho tribal stuounts in the homogeriuous 
groups will bj helpful in bt-ttar learning end in ovarcominc, the risk 
of inferiority complex due to Ion academic acnievement. It is -also 
suc,i-aste<^ that tlie school tecchuis shoula make use of instxuotional 
materials which have been found to be effective in the development of 
combinatory thought processes which are supposed to underlie the 
intellectual development including creative thinking (Jarial,1984).. 
The instructional materials include verbal cont^int to be taken from 
immediote environment of the st-udents i.e. home, school and society 
and non-vorbal content in the forni of geometrical shapes like lines, 
triangles, rectangles and squares to do converted into meaningful 
objects. 

2, Since the tribal failure stucents were found to be older 

in age and low in socio-economic status than th^ p^ss students, 
it seems that their parents, ocing illiterate and poor, are not 
able to care for the education of their children by sending them 
to the school at appropriate age. Furthermore, (^ue to economic 
necessity of the family, this group of stuaents is forced to attend 
to the household duties like cattle grazing, wood cutting, manual 
work etc. before and after the school hours. This leaves little 

E 

time at thu disposal of these children to attend to their studies. 

To improve upon the situation in the tribal areas more incentives 
in the form of books, stipends/scholarships and dresses should be 




given to ctsch children in ord>j;r to rt^ducc to some extent th^s 
financial burden on thoir perents. Since ther^- is no provision of 
pla^f grounds in the schools in thi hilly tribal areas with difficult 
terrain, somo effectivo progranimes in the form ot indoor games, film 
shows and radio programmes etc. and nourishment programmes like 
midday meols should be made the integral part of the school systv^m. 
Such motivational provisions will helpful in retaining the 
children, especially tliose belonging to low socio-economic status 
for the stipulated school hours. 

3. The tribal failure students v^ere found tu be emotionally, 
socially and educationTlly less adjusted as compared to their pass 
counterparts. It may be attributed to the fact that school 
education in the tribal areas does not suit to their culture and 

a gap in the expectations in the school situation on one hand and 
the 'Culture on the other leads to faulty adjustment mechanism among 
some of them. For this, it woula be worthwhile that school 
curriculum be related to the cultural n^^eds and aspirations of the 
tribal coi'u'unities. 

4. It was found that the tribal failure students are tension- 
ridden in the general as well as in the testing situations. The 
economic problems of the parents with low socio-economic status 
contribute significantly to the general anxiety of the tribal 
failure students. Th^ steps, discussed earlier should oe taken 

by the government and other voluntary oreenizations to provide some 
conerete financial help to such families so that the general 
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anxijty _m..nc th. trio,! friLjr. qjc tw lin..nciai 

handicaos inny dc r^-ducjo tv^ sorii.. „/tant, Furtharra^a.--, tuw us:? 
of xntc:'rim vr funn^tivo t'st^ ourinv <tr’- course of instruction 
by ti'.o' cl.-.ssr om t-achors 'vul cj holpfjl in n_rr.-asi.i'^ ch'-^ t^-St 
onxioty ciTionc tli.' triu si . 

L. Tli> trib.I f.jiLur-i stu.. me i.unc tv '_v^ your 

study h.bits. Th-' oducati.,n.i c.di.inic Lratois sh iui, aiJk.- effnit'' 
to provide ^uid jnco services in itv- schools to inculoct'- ^§.ttv,r 
study habits o,mijnc such childron. Efforts sh.. ulu -ifiig# be iridde 
to establish cimii unity educoti-n contrv,s in the triOv>i C3^ou5 vvith 
the facilities of radio, television, ne.'sp yers one utnux roudinc^ 
mot-ri:ls to c^mpunsate for the pu^r homo environment. Tnoss 
fcCilities will be helpful in the oducoti.n uf t;.e tribal illiterate 
parents which in tro- lone run will'cuntrioute in in®r-aisin(j the 
awareness amonc tf's. r.cr.-.i"its )bout the educution of, cLeir children. 
Such an' awarerjess amonc the Corents Vvill facilitate tho academic 
performance of" the tribv 1 students uS has been peint^-d out py 
Sinph (1983) that p 'i-ntal sup ert compensates tn.- disadvarita9'-‘ uf 
lev intellectual aoilitieS .nd socio-economic status in the academic 
achievement of thmr children. 

i 

* n 

6. Instruct!'.nal str.:ite 9 ieS ud.pted by the class teacher 

help in in ere osinC'* r te n tic'O ..nd better leornin9 of tiie students. 

It 1 ^ n''tev>'orthy to mention thot Cv^r^y et ai. (197D) Co^oy et al. 
(i9'.7i), Cooper end Greiner (1971), Anderson anc Artraan (1972), 
hazzaro et al. (1972) , Mo^-re et al. (1973), Breland and Smith 




(1974) and Austin^ ana Gilov^rt (unddi:jd) h.,vo found th. t tha 
porsonalis^d s/^turr' instruction (Pol j _^is more afiactiv= thon 
coAvunti.'H,''1 rratlu-d 'f taachinc in incro-asinc rot-ntiun which 
contributoci to o&t^or acadamic p ifeiiPdncl. It ric,/ also bo 
mantianod thot Bloom's m'astory 1.-amine str^to^y (ML.S) h<_s also 

V • 

boon _found to bu cfl^ctivu in onhanciii(_ th- r-t-nti.-n ut th- studonts 

(Rombarc, et al. 1970; Karsh, 1971; dluuk, 1972; Junos', 1974; and 

Anderson, 1976), In Indian context, hooda (i983, 19S4) hi>s 

reported that the Bloom's mastery loamine strategy is more 

effective than the conventionel moth>^d of teaching, in increasing 

the academic perfoririance of the si^Ov-nts witn oxperiniental group 

bainc given a higher quality of instruction in t-iuis ef group 

instr\iction and feedbock. Further, K_uridai ('1981, 1964) lias also 

> 

rapdrti'd significantly positive of.edt of Bl.^om's mostexy learning 

' ^ ff 

and personalis-d system of instructi.n on the imniediute us v»oil as 

'u 

delayed rs''tention of the stouents dravi/n* iroi.i the non-trioul 
population of the hilly state of riiiauchoi Fradosh ther^ay suggesting 

4 

that these strategies helf’ tns students to retain suajo^t motv-riai 
for a long time. On the basis^ of the_ findings of t.reso-arch 
studies, discussed above, it is suggested th^t tu- teachers working 
in the tribal areas Himafhul Pradesh m<j/ b^. given c~iiuin 
refresher courses for getting ah unoerstending of t'o-. niustery 
learning strategies so that tli5y ere uole to ap,-ly" theiu in teaching 
the tribal students in the state overcame the phenumen^n of pa^r 
achievement, 

ft * 
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amphosazad thet interim or furiu..ti.va 

tests vaij. bo of iinu'enso uso f:.,r tho ciassro^-rri toaclior in ksnlioncini; 

8 - 

Is amine of the tribal failure students. It is \wrthmentionin^ thet 
Spitzsr ( 1939 )'.'Sonos jnd Stroud (1940),Morse and vVin^o (l’:^70), one 
Edwards and Scdnnoll (19/5)*' stated that well organised revi^os 
following learninc of material holp> to retain what has boon Ic^cinud. 
When a roviow is c,ivon SL/mo-tims after the original learnint , it could 
.take the form of a tost and Vvili h-lu retention (Stephans ano Ev^ns, 
1977 ). E-arly invosticjations by'Jones (1923), Hortzberg (1932) ono - 


Cable (1936) have shown that stuidents, who ware tested periodically 
daily or ot the end of each unit of stody, made sli^htiy hi^hoi 
scores on final examinotians and on delayed recall tests than tn^se 
students who were nqt tested prior to tha,final examination. 

Gronlund (1976 , pp. 489-494) hoS also pointed out that tormutivo 

P 

evaluation procedures in the form of learning tests, quizzes, unit- 
tests, and the like, facilitate retention by stressing complex 
learning outcomes and by providing Oj uortunity to OK-ly newly learned 

tt- 

material. In the Indian context, Man (1981) found that unit tests, 

( ' 

given periodically during instruction, 'are helpful in increasing 
retention of tho students. In view of trie importance of the. 
interim c.r unit tests in the retention enu learning of the suoject 
matter by the student, teachersboth pre-Bervice and in-scrvice, 

if* 

should be given training in construction and use of such tosts in the 
classroom situation. < 


»- 
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J] LJhyELj-^PMiSNT .iONCvITH^ SCCRINC PRGCcDlBjb OF TF^iTS 
CRc/'.TIVjy T;iIM>INC_JpR HICH^ SCHOOL LTUpSw.!^ pF„ >L_,PR/-IJH5 h 


Th- t,st? L-f cr^citivo Ihinkin^ , toL,th v^rb;.! i. nc n.-n" 

N. 

v.^rbel, mbc'surj crjativ-^ tl.inking .-ifi^ng hich, sch^ 1 stu^^nits wf 
Him ch< 1 ^rcLi .sh.including obiiiti..c fiu-ncy, flexibility , 

oricinality - labor atinn anc’ reclef initi n v«/hich are differentially 
distributed amenc tlio individuals. 

Suit abi lity, of_ Tost /yctivitibs 

Seven verbal one sev-en non-vero^.l test actlvlti^.s noro 
selected t.j find out their suit^.bilit/ in the loCei conditiw-ns of 
tho" hilly statu of Him,.chol Pradesh hbving its oa>u unique socio 

t 

cultural background, ana wero administered on a sample of 175 

■ 

V 

students studying in grades Vlllth , IXth ,mu Xth arawn renoomly 
from nine high anc higher second ry sch..cls situated in five 
.districts. On the. basis of res lenses elicited oy the stui.ents, 
four verbal ari..i'four non-verb.^! tost c'crivities. v/ere ciiesen for 
further cievelepment ^ 


Prglimina-ry D raft 

' The preliminary draft of verbal test included ’Seeing 
Problems f^ctivity* and ’Unusual Uses ^.ctivity' '..ith 10 iteuis each ; 
'Consequences Activity' with nine items; one 'Product Improvement 

Activity' with three items to bo scored for fluency, flexibility 

• «• 

and originality. The'proliminary draft of non-verodi test ipcluuod 
'Incomplete figures^ Activity * , 'Circles activity’ and ’Squares 




nativity’ wita tw-n, it^m^ vjcchj atk 'ivukinCj Obj.'cts activity' 
with nin^ it^rnS't^ ba scwr..b fi. r -UDar.tiL>n an^. oricin. lity, :nci 
radwfiniticn, i .r 'Makinc, Obj,_'Ct£ /ictivat/' anly. n raor-'Sjntotiva 
sample ix d7i j./ (^irl atut_ntb from Vlllth, ixtn ..nu xth c,rau=)S 
af 13 hi(^h on. hi^hrr sacrnuux/ sch^''-lij in sav^n districts 

t 

of thj state, W'3S ilrewn for administratie.n of th„ Prelimin.,ry Draft, 
On the basis t iben an lysis, oom,-utini._ discrimin.^tion in..ax, fur 
0 sch Item on jach of th= Cimensiun.^1 scares, s.^iiio items war.- 

seLictad to be included in the Final Draft of thu Test of -Creative 

« 

thinkinc,, the details of which alun^v^i-t\i tinm re.,,uirec for are ^ivun 
as under ; 


Sr.No, Test /-.ctivity 

> , 

Verbal Test cfvCroative Thinkinc, 

Tot.I No. vf 
It..niS included 
in the pin el 

Uroft . 

1. 

See-ing ProbieniS ytctivity 

4 


2. 

Unusual Uses activity ' 

4 


3. 

Consequences Activity 

3 


4. 

Product Imorcvem.,ni /.ctivit/ 

1 


Non^ 

■Verbal‘Tost of Creative Thinkinc, 



i 

1 . 

Incomplete ^Figures /.ctivity 



2.. 

3.f 

Circles activity | FBesent.-d 

1 Together 
Squares Activity | 

CD 

circles 

squares 

x,a*h 

4. 

j 

Product Improvement Activity 

1 

■ 


Tubs; in minutes 
r^viuired for 
Ceirplution 


8 

s 

d 

9 

b 


8 

16 

6 


Total time Rec-uired for ndministraticn . f verOul end 

^ t « * 

non-Verb..-l tests of creative thinkino is 30 minutes eacli . - 

-t *' 




lii 

Vc.li. i t/ .X r^ jti ^ 1 _ Li;^ ..tiV- Thin.-vin^ 

L-flidijiiit-; ■'^ili it, cf Ih. t 3t‘_ w;:-xj -11.. b iich.,Li i 

on on ind^/.nbont ScnpLo .,f ilC ;,to..„iiti; •_ tuuyinc, in Vlllth, Ixth 
i^nd Xth ..b, ion. .liiLy : -i> ii. in iiy. hied cH. hi^h..r Scji...nd.jry 

Ech'.riE rj_t.nt in thr n wiitriut., ■ i i' . ii i... 

bil_ity 

Th- t bi'int-it r..iioui 111, c^. .liiCunl^ t^r th. 
dimensions fiuoncy, fl xibii it;-, ■ ric,iri. Iiiy ^nc suniiiijted score 
cjrre out t.; bo 0.969, 0.967, o'.903 oi'. o.97S isp.-ctively in case 
of verbal t_st of cr.-jtiv>- tliin'''iric . In .^uc. ui non-'Vv,rDal test 
of creative thinkim.^ tlns^. co^Hici nta Cj..- c oi: t, bo 0.944, 

0.930, 0.848 and O.9o3 r Jbi.,>-c ti'n. iy f r th.. dimcnsi'.'ns of ori^indity, 
elaboratian, proiluctivity , r/ bniiiist.c' acaio. Spe..rnun 3rcA-;n 
Split-H.lf r-liability a. oi loi. in.i '..oi oLs i c .nt..atoci f' r tna 
test activities of ’'‘.-•me Prcol. rus*, 'Unusu. 1 Uses', ’C rise.,uences • , 
'InccAnolote Fic,ures' 'Circlos ' on-. 'Smnres' which came oat te be 
0.872, 0.850, 0.973, 0.72S, 0.783 ^-no- 0.801 ros, ctively. 

Those co-et i icionts :nc_o. fr.'i O.bbG to 0.973 -,nd 
0,609 to O.SlI for verbal .no n..n veru 1 toots of creative thinld-nc; 
respectively. 

Furthoi, the intoi ccorox i.Ji..uiiity co-of i ici-nts 
ranced from 0,988 to 0.99’7 foi veiOoi no from 0,969 to t'.984 for 
ncn-'Vorbcl tests of creative tiiinmnL^. 

Validity 

t mam i 

Criterion rotated Validity iriLicoS. fo-r th.. dimensiond end 
total score on verbal and non—Vorhol t.-sio of creative thinking were 
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computed with teachers* ratines which fcans. t>. rynt^int ti^ui 

0.583 to 0.796 for verbal and from 0.595 t^ O.o57 in case of 
non-verbal tests, nlso, tc„ construct valiuity wi tests of cr^^ative 
thinking was established by finding out Curielaticn co-effici,. cs 
of verbal, non-verbal and total creative thinKing scores v>(itn 
•creativity index‘score’ on Wallach-Kogan Tests'^f Creativity v.hich 
came out to be 0.463, 0.454 and 0.522 respectively, 

Further internal consistency of verbal and nun-verbal tests 
of creative thinking was sest^blished by co'mputing inter-item, item 
vs. total activity score as well as total test score and activity 
total vs. total score correlation co-efficients. -The^e^o-efficiajits 

•f 

of correlation ranged from moderate to high values and were found 
to be satisfactory in terms of internal consistency as well as 
factorial validity. 

t 

SCORING OF TESTS OF CREhTIVE THINKING 

Responses for all th,- seven test activities are of 
divergent nature. Consequently, f^^r eachtist activity, a separate 
system of scoring had to be devised. The description of the scorxnc 

f 

ft 

procedure for verbal and non-verbal tests of creative thinking 
is as under ; ■ - 

Scoring Pattern of Verbal Test of Creative ThinKinq 

i 

All thve four verbal 'creative tninking tost activitiv^s 
« ’ 

.were scored item-wise on the dimensions of verbal fluency, 

!> 
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fl 0 xibilit-y 3nd oricincjlity. Su.i'ir.obGci seers fax ScjcIi of "ths 

test activities on those diiTiOnsions as veil as total verbal cre^-tive 

thinking are also obtained. 

Fluency 

rluency ts a matter of facility v-itn which an individual 
retrieves items of information from his personal storace or newly 
acquired information sought from the environment. Fluency scort is 
the total number of relevant and accei-taoie responses obtained by 
a subject on each of the items of four verbal tests of creative 
thinking. 

Flexibiiit/ is a matter of fluidity of information or 
lack of fixedness or rigidity, striking out new directions. 

Flexibility score of u subject on each of tna items is the number 
of categories in which his responses can be grouped, 

Originality 

Originality connotes novelty or uniqueness of the 
response, the response that is not m a standetd list of frequent 
responses, but is away from the obvious and common place. Originality 
score is obtained either by counting the number of responses which 
are given by only one in a sample or by assigning originality 
weights to the responses according to their statistical infr^qip ncy, 
Greater the statistical rarity, higher is the originality weight of 
the response and vice-versa till a response is given oy 5 per cent 
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more subjects. In that case, the response is not considered 
ori9inal. Sam of such originality weights obtained oy a subject on 
each of th: iten*s gives the originality score. 

S cor me, Pa 1 1 urn _of_ Non-verbal Test^of Creative Thinjcinc 

An the four test activities aie scored for the dimensions 
of oricinaliL/ and elaboration. In addition to this, the 'Making 
Objects Activity' is scored for 'redefinition'. Sunimated scores for 
elaboration and originality are obtained along-uth 'redefinition 
score to be added for total non-verbal creative thinking score. The 
description of the scoring for those dimcMisions is given below; 


Originulity weights are assigned to the completed figures 
or objects in the same way as is done for V'^roai test of creative 
thinking. Statistical rarity of the response is taken as the 
criterion for deciding the originalit/ weights. Creator the rarity 
of the response,, higher is the originality score for an oojoct. A 
response given by more then five per cent subjects is not given any 

originality score. 


Elaboration 

Elaboration is the abilit/ to carry out an idea i.e, to 
implement a big, idea by adding other ideas to it. An elaboration 
score is obtained by counting the number of different ideas or 
details added to the basic idea to make the figure more oomplex. 




V 


Rade finition 

Rodofinition is Qonor::1 ly rofl^ct^u b\ th.- 
improvising i,'. combining r number o*- ci 

to make an interestinc, oricinoJ end ‘u-'cnin^x ui onj., ^ 
scored by countinc tlie nunib^T of ficurcS to nuk. 

yisldjng productivity score. 


jbj.J._t/ of 
o givon set 
It 1 s 

the .iDject 




Ap.jendix -ll 


SUMMAR Y OF DEVELOPMENT OF SpCIO-ECONgMK:_STATyS, SCALE QUESTIQMNAIM 

FOR TRIBAL STUDENTS OF H IMAC HAL PRADESH 


A Sncio-Economic Status Scal^i Quastionnaire for Tribal 
* 

Studants of Himachal Pradesh was developed, both in Hindi and 
English, to assess the socio-economic status of these students more 
objectively keeping in view the local needs and requirements of the 
tribal society of the state. The scale consists of three components 

4 

ft 

i. Family Background * 

ii. • Material Possessions 

It 

iii. Certaim Socio-Psychological Indicators 

Family Back ground 

This part of the scale included six items pertaining to 
mecupation, education and income of the parents/guardians, family 
size and education of brothers and sisters. 

Material Possessions 

The second part .of the scale included four items seeking 
' « 

information about the type of the house, land, farm power and 
material possessioms in the house, 

Soclft-Psycholo c|ic al Indicators 

The last part of the scale included four items pertaining 
to ';feheir belief in caste system, concept of social prestige, social 
paiffeicipaituloa. and xa.ading of.newsp-apaxi and magazines. 

j ' 
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These dxffar-nt'factors' and th^ir suo-parts wore induced 
in tha scale by taking into consideration v^^rious aspects of thj 
social status of the individuals, their economic activities in tlie- 
society and their outlook of the life. 

The categories and their wcights/scores for each of thv. 

14 items of the scale pertaining to ditfsrent aspects of socio™ 

Qconomic status were finalised by collecting data from a randomly 

' ' •< . 

selected sample ,of 200 tribal students studying in different 
schools situated in the districts,of Kinnaur, Chamba and Lcihaul d 
Spiti. 

The raiiability and valioity of the scale was deternaned 

on an independent sample of 80,students of Kinnaur, Chamba and 

Lahaul & Spiti districts studying in different schools as described 

below; 

% 

Reliability 

The test-retest raliability co-efficients (Time Gap of 
Six Months) were computed item-wise v,fhich ranged from 0.83i to 
0.896 and for total socio-economic status score which came out 
to be 0,803. Inter-scorer relijibiLity co-efficients were also 
computed which caiTic out to be 0.987 for total sucio—economic 
status score and ranged from'0.923 to 0.965 in case of item-wise - 
scores. . ' ' 

Validity 

* ' t 

■ The validity index of the Socio-economic status Scale 
Questionnaire with the external criterion of Socio-Economic Status 
'Scale (Rural) by Pareek & Trivedi (1964) came out to be 0.639. 
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Also, two oxtromo groups of tribdi stuciontb idontiflvd v^ith 

20 studonts in ooch, from th^s.j randomly sol^ctod 80 tribol students 
with kno'vn :nd cotoOlish^d high ano Iv^., sociu~ac>_.numic background 
for comparison on the scale and the bisi'-rial co-efficiont of 
correlation was computed for the total scor-'. It came out to be 
0.816 which was statistically significant and was considered 
s atisf actory. 




NCERt P ROJECT r qr 

SOCIO-ECC. OMIC r^TATlJ? SCALE C ^E STIONNAIRE / ETJi.Ei'TS OF 

HIMACEAg. PR ALESH 

By 

Dr. L-k^bh Kou2 
^ ^ _ __ _ _ __ 

. N ?mc" .-, . .. Ag j. 

.Namo of School . Hum,- of Villocu . 

Class .. Dot.- ... 

INSTRUCTIONS 

This scolu* sooks Inf -rii ^ fj-un . oou y^^ui ^ -fio ifs 

members. You are ru-qu-sted tu giv,- oxaci inf, riu ,uioi, a'Jout y'uur 
family. There ore different Ou'SoiDl_ uiio..'-rs fur ~ eh ji thj 14 
questions included in th,- seal'-. Y e. i- tu '-loot oOily ^n- onsv.'ur 
for each question which suit:, /'ou n..>ot tud tick m.ik \ ) ottinot 

it. However, in Cuse of Ouistiun. . -0 /u x ^ut u cross or 

tick mark for each cf th- itu.is ,-i._'Sur.i- i.i yCur iiuuse. 

I>ART~I 

1. What is the occup ;tiun cf your '■■' 2 th r/Ci, idi_n 

a. Ldbuur .. '• CoitJ, R -’'lUv^... 

c. Caste Ocoupotion. d. Agr cu-Iul /h,'^i r*. tu .. 

e. Business.. f. Cvjv-inm nt s.ivic .* 


iutul 

Scuru 

C .-t,.gury 


2.What is the educational qualitiCutii, n .f / ur fatu, r/gu jidi-.,n ? 


a. Illiterate.... h. Primary Sch.-i L:t‘ijto 

c. Middle School . d. High ochi , I. . .... 

f 
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e. Int^rmadiart>a/Undcr^raduato.,.. f,, Gradu^t'3i and Above 

3. What is the monthly Income of yout family ? 

a. From Rs. 200/-‘ to b.From Rs. 400/- to' . 

400/-. Rs, 600/-.. . -.. 

c. From Rs. 600/- to d.From Rs. 800/~ 


' 'Rs. 800/- .. ,Rs. iOOQ/- 

e Above Rs, iOOO/-. 

1 ► 

5 fv* 


4^^at is _the size of ygur family ?- 
a. 16 or more Metntyers b* 10-15 Members i. .4 1 . . 

c. 6 -r 9 Members ..> d. Upto 5 Members.. 

5,What is the' Educational Qualification of your Brother ? 

iPI<2 ase inform about, the education of the most educated in. case 
of ivaving more thian one brother V* 

%. Illiterate .. b.Primary School of Literate...... . 

c. Middle School. d.High School. 

e. Intermediate/‘ f.Graduate and Above. ...f.... 

■ Undergraduate. 

b.Whst IS the Educational Qualification of your Sijster ?. 

(Pie ase inform about the education of the most educated in case 
of having more than one sister). . ^ 

a. Illiterate. b. Primary School or 

Literate..... 

c. Middle Schoul,.... . d. High School.... 

e. Intermediate/ 

Undergraduate ... f. Graduate ond Above. 

PART-II “ “ 

7, What is the Type of your House ? 


a. No House ... . b. Hut...* .... 

b* Kachcha House ........ d. Kachcha—Pucco House............ 

Pucca Housef* ;4ansion...... 
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8. How much Land y^u hov^ i 

fi. No 1 nd,... b. Loso ti , o 

c. i-5 Acros . d, b«-iu Acr.-;.. 

e. Mor3 thon iO Acros. 

9. Whot about Farm Powor or Animals y u li v 

a.No animal . b. 1-2 ar lijc'LS 

c.3-4 animals. d, 5-b .nb'i'j-' 

a.Mora than 6 animals,.... 

10. Tick Mark { ^ ' ) tha thines y^u h w, 

a. Cart type vahicla/Motorcycl _■ 

b. Chair and Tabla/Sofa 

c. Transistor/Radio/Talavision 

d. Vi/rist Watch/Wall Clock 

0 . Troditi. nai aciicultuz ..1 im|;lam.',ts/jv 
impl^mants. 

PARt-III 

11. Do you buliova in Casta Syst-m i 

a. Yas.• . . . b. Cannot soy . 

12,Of the following i^vhi t should bv. th - on. 
social prastica of a pcrs.--n ? 

a. Costa . b, Pr^P'^it, ci 

c. Occupation ond 'Tork . 

13, You participota in S^cioil Activity - ir 

a, Mamb.-r of only ona sacinl org nx- . ' 

b, Mambar of morothan ona social aX'C'-'i'J-- 

c, Office holdar in tha organisutii. ri . i 

14. Do you road Nawspopers/Magazinas ^.tc i 

b. So Id ..'inly 


a 'Acr^ 


- ? 


in /our haUL.- 7 
~.l/daa, ul C(.r, 


Av .rn . igri cuixur cl 

, i\ic'.. 

;,xi_-n tx c-taxiiiln- tl 

•a £cxn.-!.iic Cxnditiun 

til., foiu, uf being ; 

El 

lion 

ijUbllC la.jdal . 


a. Never, ..... 
c. Occesionally 


d. In Routiiia Lifa 
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SCORING KEY OF SOCIO- 

^.ECONailC, 

.STMUS scale questionnaire 

FOR TRIBAL 

• 

STUDENTS 

VF HTMrtCh-U. PRADESH 


S cor me, of the 

scale IS 

> 

uc no \z rp-v.'is: as described 

balaW; 

Item ' Response 

'vVeight/ 

R. sp^nse 

Weight/ 

No. Catagory 

Score 

N-. Category 

Score 

PART-I 




1 a 

1 

‘’u • lU 

0 

b 

2 

• b 

i 

c 

3 

c 

2 

d 

4 

d 

6 ’ 

e 

5 

i. 

, 4 

, f 

6 

1 

5 

2 » 3 

' 0 

6. 

0 

b 

1 

b, 

1 

c 

2 

c 

2 

d 

3 

d 

3 

0 

4, 


4 

f 

5 

f 

5 



PARI II 


3. a 

i 

7 a 

0 

b 

2 

b 

i 

c 

o 

c 

2 

t 

d 

4 

d 

3 

, e 

5 

* 

4 



f 

5 

4. a 

i 

rJ * ’ 

0 

b 

2 

b 

i 

c 

3 




C 

2 

d 

4 

d 

3 




4 



•i 
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I tom RiiSp ns. ' t/ 

No. Cvt.,coiy Sc I. 


11. ^ 


IK 


L .,.ry 


■ icht/ 




a 

L> 

c 


r; 

i 


L. 


i 

n 




1 


10 


PART III 


11 


a 

b 

Cl 

d 

e 


1/1/3 

i/^ 

1/2/3 

1/2 

1/2 


1 


14 


iL 


irn 


3 


The tolui sCuiJ of p IS .n n s ..i*. n'/i.jo stjiuL 


sc ala IS ino sum cf the v^ici^las/suwi.s .bt^in^oi o/ him un ^,1.1 tho 
14 items of th:. seal- . 


« « « 



